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The history of mathematics and teacher education in practice: a case study

Fulvia Furinghetti, Dipartimento di Matematica dell’Universita di Genova, furinghe@dima.unige.it
Annamaria Somaglia, Liceo Scientifico ‘Convitto C. Colombo’, Genova, Italy

In this paper we consider the problem of the existing prospective teachers’ beliefs about the teaching of mathematics,
in particular, their belief that it is ineluctable to reproduce in their teaching practice the style of mathematics teaching
they have seen in their school days. We think that the prospective teachers need of a lens allowing them to look at the
topics they will teach in a different manner. This lens may be provided by the history of mathematics. In this paper
we shall discuss an example of constructing a teaching sequence in algebra through the history that was carried out in
the laboratory of mathematics education within the frame of a course for prospective teachers. The particular
conditions of our experiment, notably the fact that our prospective teachers had not a specific preparation on the
history of mathematics, allow to outline chances and caveats of the use of history in teacher training.

H wotopio TV podnpuotik®v Kot 1] EKTAidE001 TOV EKTALOEVTIKAV 6TV TPacn:
Mia perétn wepintoong

Fulvia Furinghetti, Dipartimento di Matematica dell’Universita di Genova, furinghe@dima.unige.it
Annamaria Somaglia, Liceo Scientifico ‘Convitto C. Colombo’, Genova, Italy

Yy mopovoa gpyacia Ba avaeepBodie GTIG VIAPYOVCES AVTIMWELS TOV HEALOVIIKDY EKTOLOEVTIKMY GYETIKA |LE
v dackoAio Tov Mabnuatikdv kot ekdTePa, TNV TENOIONOT TOVG OTL EIVOL OVATOPEVKTN 1) OVOTAPOYDYY OTNV
OWOOKTIKY TOVG TPAKTIKN TOV TPOTOL SdUcKOAING TV MaONUATIKOV TOV GUVAVINGCAV GTO GYOAMKE TOLG XPOVd.
Bewpovpe 0Tl o1 peAlovTikol ekmandevtikol ypetdlovion £va eokd mov Ba Tovg emTpEYeL va Sovv Ue SlOPOPETIKO
TpoTo T BEpata Tov Ba S1ddEoVY. AvTdg 0 PoKAS Pmopel vo mapaoyedel amd TV 1oTopic Twv Mabnpoatikov. Xty
nwapovoo epyocic B cvintioovpe &va TOPASEIYUO KOTOOKELNG MG O00KTIKNG okoAovBiag otnv dAyefpa
Baciopuévng oty 1otopic, ToL oXESIACTIKE GTO EPYASTHPIO LAONUATIKNG EKTAIOEVONG GTO TAAIGIO VO LaOLOTOG
Yoo HEAAOVTIKOVG €KTOdeLTIKOVS. Ot eml péPOVG GLVONKEG TOL TEPAUOTOS HOG, 1010iTEPO TO YEYOVOS OTL Ol
peMAOVTIKOTL eKmandevTikol Tov ovppeteiyav dev  giyav kopio WOwitepn TPOTOPACKELT] OTNV  1OTOPi. TOV
MaOMHoTIKOVY, ETITPETOVY TV GKIAYPAPNCT TIC SUVATOTNTES KOL TO. OPLaL TNG XPNONG TG loTopiag oty ekmaidevon
TOV EKTOLOEVTIKDV.
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Designing Mathematical Learning Environments for Collaboration at a Distance

Celia Hoyles & Richard Noss, School of Mathematics, Science and Technology,
Institute of Education, University of London UK, c.hoyles@ioe.ac.uk r.noss@ioe.ac.uk

Drawing on examples and insights derived from the EU-funded project, WebLabs, we focus on a set of
epistemological and didactical issues, which arise in the context of students in different countries designing, building
and sharing models of their evolving mathematical knowledge. WebLabs has built sets of working (re)programmable
tools through which students have been able to explore mathematical ideas and share them through specially
designed WebReports.

Yyeovdlovrac MaOnpatikda Iepifpairovia Madnong yio Xvvepyacia ané Andéotaon

Celia Hoyles & Richard Noss, School of Mathematics, Science and Technology,
Institute of Education, University of London UK, c.hoyles@ioe.ac.uk r.noss@ioe.ac.uk

Bao1lopevol og mapadelypoto Kol yVOOELS TOL TPOKVTTOVV amd to mpdypappo Weblabs mov ypnuoatodoteital and
v E.E., emikevipovopaote 6’ éva GOVOAO EMGTNUOAOYIKMOV KOl OO0KTIKGOV Oepdtov, To 0Toio 0VOKOTTOVY GTO
TEPIPAAALOV TOV EOITNTAOV 0O SOPOPETIKES YDPES TOV GYEOALOVV, KATAGKEVALOVV KOl HOPALOVTOL TO LLOVTEAD TNG
vd eEEMEN pabnpatikng yvaoong tovg. To Weblabs €xel Kotaokevdoet cOVOAL OO ETAVOTPOYPOUUATICOUEVD
gpyoleia epyaciog HEC® TOV OTOIMV 01 POLTNTEG EXOVV YIVEL IKOVOT VO S1EPEVVIIGOVLY HOONUOTIKEG 10€EC KO VAL TIG
potpagovral péca amod €dkd oyedacpuéva WebReports.
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Mathématiques d'un point de vue didactique
Frangois Pluvinage Département des Mathématiques, Université L. Pasteur de Strasbourg, France,
pluvin@math.u-strasbg.fr

Je résume ci-aprés la présentation que j'envisage.

1 - Introduction: la différence de vision selon que 1'on considére une question de mathématiques pour I'étudier en
elle-méme ou que 1'on envisage de l'inclure dans un enseignement.

2 - Quelques principes généraux a propos de didactique des mathématiques (Freudenthal, Brousseau, Artigue,
Duval).

3 - A propos de la place des éleéves, un exemple d'évolution d'un projet associant géométrie dans l'espace et fonctions,
depuis son étude a priori jusqu'a sa présentation définitive dans le cadre d'une vidéoconférence.

4 - Exemple d'une analyse a priori non encore (véritablement) expérimentée: a choisir entre la transformation de
Bronner et la trisectrice de Maclaurin (les deux conduisent, entre autres, a envisager 1'é¢tude de polyndmes de degré
trois).

MoaOnpotiké amé pio S100KTIKN GKOMTLE

Francois Pluvinage, Département des Mathématiques, Université L. Pasteur de Strasbourg, France,
pluvin@math.u-strasbg.fr

Ta xatoTépm amoteAovV TV TEpiAnyT TS Tapovsiocns mov Ba tpaypatomomet:

1. Ewoayoyn: n dapopd Bedpnong mov vdpyet avapeca otnyv eEétacn piog Lobnpatiknig epaTnong 0tov LeAeTdTon
KafeanTn, ¢ TPOG TNV TTEPITTOOT 0oV ToVTN €€TALETANL TPOKEUEVOD VO, ATOTEAEGEL LEPOG L0 SIOACKOAOC.

2. Kémoteg yevikég apyég mov apopovv v ddaktikn Tov padnuotikdv (Freudenthal, Brousseau, Artigue, Duval).

3. Ze 0,1t apopd v Béon tov podntav, Eva mapddsrypa e£EMENG VoG GYEDIOV TTOL GUVOEEL TNV YEMUETPIOL TOV
YOPOL KOl TS CLVOPTACELG, amd TNV a priori PEAETN TOV €®G TNV TEMKI] TOL TOPOVGIOCT] GTO TAQICLOL 10G
miedidokeyng (videoconference).

4. Mapdaderypo pog a priori avéivong mov dev €xel akodpo diepguvnlel mepapatikd: n emloyn avipesa 6To
petacynuotiopd tov Bronner kot oty Tpiyotopo tov Maclaurin (ko ta 600 001yo0v, peta&d dAlwov, oty Bedpnon
TOVL B£UATOC TOV TOAVOVOL®V TpiTov Pabpov).
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Generalizing the concept of multiplication —
Epistemological implications of the relation between quantity and number

Gert Schubring, Institut fiir Didaktik der Mathematik, Universitit Bielefeld, Bielefeld, Germany,
gert.schubring@uni-bielefeld.de

The relation between mathematics history and mathematics teaching constitutes a topic of high actual interest in
research on mathematics education. In particular, there are problems inherent to the nature of mathematics and which
prove to be relevant in the teaching-learning process that one hopes - sometimes in a too immediate way - to better
approach by introducing knowledge from the history of mathematics. It is the concept of "epistemological obstacle"
which constitutes a major focus for transposing historical knowledge to teaching. This paper analyzes potentialities
and weaknesses of the concept: on the one hand, by following the establishment of this concept within didactical
theories, and on the other hand by analyzing processes of historical development within mathematics. New results
from research on the concept of multiplication reveal hitherto unknown "ruptures" in mathematical development so
that immediate transfers from history to the classrooms should be avoided.

Ievikgvovtag TNV évvola Tov Tollomiocioopod — Emetnpoloyikég cuvémeles g oyéong neto&d
TOGOTNTAS Kol aprOpov

Gert Schubring, Institut fiir Didaktik der Mathematik, Universitit Bielefeld, Bielefeld, Germany,
gert.schubring@uni-bielefeld.de

H oyéon g otopiog Tov podnuotikdv kot g Owackoriog Tov HAOMUOTIKOV ocuviotd Bépa  peydiov
EVOL0QEPOVTOG OTILEPO. GTA TAAIGLO TNG Epevvag oty padnuotiky exmaidevon. Edkotepa, vadpyovy mpofAnqpata
€VOOYEVI] OTNV (VOT TOV LAONUATIK®OV, To 0Toi0 0modekviETAL OTL €0V oNpacio oty dladikacio S1dacKoAioG-
pnébnong, mov eAmilel Koveig — pepkéc eopég 1 €va ToAY dpeco Tpdémo — OTL Bo mpoceyyicel kaAAitepa pe TV
Bonbetn yvdoemv amd v otopia Tov padnpatikdv. H évvola Tov «emetnpoloyikol pmodiovy cuviotd éva peilov



onueio eotioong yw TV UETAPOPAE 1GTOPIKAOV Yvdcemv otn dwaockoiio. H mapovca epyacio avoiver Tig
duvatomTeg Kot T advvapieg g évvolag avtig: a@’ gvog akolovbmvtag v kabiépmon g £vvolug avTig 0To
mhaicto SWoKTKGOV Bewpidv Kol o’ £T€pov avarvovtag dudikaoies ™G oTopikng e£éMEng oto mhaiclo tov
pobnuatikodv. Néa amoTeAEGHLATA EPEVLVAOV GYETIKA LE TNV £VVOL0L TOV TOALOTANGIAGHOD OVASEKVOOLV GyvmdoTES
«pn&eey oty podnuatikny e£EMEN, o€ TPOTOV MGTE Vo TPEMEL VO ATOPEVYOVTOL AUECES PETOPOPES OO TNV 10TOPIN
oV Ta&n.



IEPIAHYEIX OMIAIQN XTIX ITAPAAAHAEX XYNEAPIEX

Kowovikéc kol ToMTIGHIKES TAPAPETPOL TG OTOTVYIOG 6TO NEONRATIKE 6TO VLY OYELD
X. Avépovy, E. Aypuntpakomovrov, K. Zaydapog [ovemotiuo Iatpac, zacharos@upatras.gr

¥t épevva mov mopovctdletar €dd podntég ko pabftpleg Ipooyoiikng Exmaidevong mov avikovv ce 300
OPOPETIKEG KOWMOVIKEG KOl TOMTIGHUKEG OUGOES (TOLyyGvol Kol UN-TOLYYGvOl) GUUUETEXOVV OF OTOMUIKES
OULVEVTEDEEIS KOL EMLYEPOVV VO OTOVINOOVV OE £pyo HE poOnpotikd mepleydpevo. Me o mpotevopeva €pya
EMOLOKOVLLE VO SIEPEVVIGOVLE TIG IKAVOTITEG TOV TOSIMV VO, OVTILETOTIGOVV TO GVYKEKPIUEVA £PYa. KAODS Ko Tig
OTPATNYIKEG OpAoTG TOV OVATTOGGOVTOL. EmmAéov, va gviomicovpe mOovVEG H10(POPOTOMGELS OTIG EMOOCELS KO OTIG
LOONGLOKEG CUUTEPIPOPES TOV dVDO OUAS®Y HaONTOV.
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The comprehension of the concept of vector as a didactical engineering object

M. Anido, M. Guzman, R. Katz
Universidad Nacional de Rosario-Argentina, Universidad Tecnogica Nacional -Argentina
anidom@fceia.unr.edu.ar guzmartha@yahoo.com rdkatz@fceia.unr.edu.ar

Both from reported research and from our own experience, we have noticed that the main difficulty of students in
understanding the essential concepts and methods of Linear Algebra lies in the lack of their training to understand an
axiomatic theory and the failure to perceive the need for such a theory.

Faced with this situation, we have developed and tested a proposal, within the theoretical framework of Didactical
Engineering, for an introductory course prior to the Linear Algebra course taught to first-year students at an
Engineering School. Students construct the “Euclidean vector space of arrow vectors” (free vectors in space) as a
rigorous mathematical theory. The idea is to turn the geometric vector into a visual referent that will make it easier to
globally understand problems requiring a higher level of abstraction.

Once the vector space has been constructed, component representations are introduced through the definition of
bases in the straight line, the plane and space. Operations in R, R* and R’ are performed on the basis of implicit
isomorphisms. The ultimate aim is to help the students to perceive vector spaces as powerful, general tools for use in
a variety of applications.

H katavonen g évvoleg 1oV S10vOGUETOS MG UVTIKELNEVO TNG “di1dakTikiic Myyavikng”

M. Anido, M. Guzman, R. Katz
Universidad Nacional de Rosario-Argentina, Universidad Tecnogica Nacional -Argentina
anidom@fceia.unr.edu.ar guzmartha@yahoo.com rdkatz@fceia.unr.edu.ar

"Exovpe Topotnpnoel 1060 0o PELVNTIKEG OVOPOPEG OTO OVTIKEILEVO OGO KOl amd T O1K1| oG epmelpio 6T 1 KOpLo
dvokolio otV KaTOVONoN TOV amapaitTOv evvoldv Kot uefddwv g I'pappukng Alyefpag £ykerton otnv EAAEYN
eKTaidELOTG YO TNV KATOVONOT LG 0EIATIKNG Oemplag Kot oty amoTtuyio Vo Yivel avTIANTTA 1 VYK Yo Lo
tétoto Oempio €K HEPOVG TOV POITNTOV. AVTILETOTOL IE L0 TETOL0 TPOAYLOTIKOTNTO, £XOVIE avamTOEEL Ko £EETAGEL
po mpotaon, péco oto Bewpntikd mhaico g “didaxuixnc Mnyovikng” (Didactical Engineering), yw €va
EI00YMYIKO HAOMUO Ylo. TPOTOETELG PotNTEG 6€ GYoAN Mnyavik®dv, Tpv and 1o padnuo Ipappixy Aiyeppo mwov
dddoketal 610 TPOTO £10G. Ot QOITNTEG KATAGKEVALOVY TOV «EVKAEIOEID SLOVUGLOTIKO XDPO TOV SOVOGUATOV-
Beldv» (ehebbepo dovdopata 610 YMOPo) ®G ovotnpn podnpotikn Bewpio. H déa eivoar vo petotpomei to
YEDQUETPIKO OLAVUGHLO GE OTTIKY OvaPOPA oV o KAVEL EVKOAOTEPT TN GLUVOAIKT KATAVONGT TPOPANUATOV TOL
ATTOLTOVV £V VYNAOTEPO EMIMESO APOIPECNC.

ATO TN OTLY] TTOL KOTACKEVAGTEL O SLOVUGLOTIKOG YDPOG, OVOTUPUCTACEL |LE GUVTIETAYLEVESG EIGAYOVTOL LEGH TOV
opiopod Paoewv oty evbeio ypoppn, to eminedo kar to yodpo. Mpaéeic oto R, R* kot R’ ektehovvron Paost
éUpECOV 1G0UOPPIoUMY. O TEMKOG OKOTOG ivol v avtidnefoldv ot gountés ta davicpata Ydpov ®¢ 1oyxLvpd,
YeVIKE epyoleio yio ypNion G€ TOIKIAIO EPAPLOYDV.
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Didactics of geometry teaching at school based on teachers’ systematic knowledge of a relevant
geometrical theory

M. Barabash, Achva Academic College, Israel, maritab@013.net

Structured teaching and learning of theoretical geometry is generally believed to be unattainable for the beginners, i.e. for



those students who are still at visual levels of geometrical perception. This belief has led to various attempts to teach
geometry on another basis, which is almost purely empirical and do not form a consistent subject-matter foundation for
future learning of deductive geometry; neither do they help in advancing the learners towards higher levels of geometrical
thinking needed for the transition to the deductive geometry. What is proposed here is an outline of theoretical-geometrical
knowledge, which is adjustable for beginners, on the one hand, and provides the basis for the future development of one’s
geometrical abilities, on the other hand. Speaking of beginners, we mean the students of math-teachers education programs
for primary and secondary school, but keeping in mind their future school pupils. Thus, this approach is both a kind of
“geometry to beginners”, and a theoretical basis for the didactics of geometry teaching. The idea is to start teaching from
purely geometrical notions, which are on the one hand easily demonstrated on handy models, such as paper folding, and on
the other hand, are consistent with theoretical notions and objects of so-called synthetic Euclidean geometry.

AW UKTIKY TG TEOUETPIOS 6TO GY0AEl0 faCIGNEVY] OTT] GLUOTIUATIKT] YVAGCT] TOV EKTALOEVTIKAV
YOP® 0Td o oYETIKN YEOUETPIKT Bempia

M. Barabash, Achva Academic College, Israel, maritab@013.net

H dounpévn ddackorio kot pédnon mg Beopntikig yeopetpiog Oempeital yevikd avEQLKTN Y10 TOVG aPYAPLOVS, T.Y.
Yo eketvoug Tovg PortnTé oL PpicKovTal aKOLN GE ONTIKA EMIMEd YEMUETPIKNG avTiAnyMc. Avti 1 memoibnon £xet
odnynoet oe moikikeg mpoonddeleg yio ddackariia TG yemperplog oe GAAN Paom, n omoia eivor oyedov kabapd
eumelpikn kot dgv oynuatifel and mhevpds Oepatoroyiog, pi cvvenn Bepedioon yio peldoviikn pdbnon g
OTOYOYIKNG YEOUETPlOG 0oVTE Bondd otV TpodONoT TV 0pYAPLOY G VYNAOTEPO EMMESO YEOUETPIKNG OKEYNG TOV
OTOLTOVVTOL YlO. TN HETAPOON OTNV OTOy®YIKY YEOUETPio. Avtd mov Tpoteivetar €00 &ivor €vo TEPLYpPOLLLLOL
BePNTIKNG — YEOUETPIKNG YVDOONGS, TOV APEVOS EIVOL TPOGUPUOGILO Y10 0Py APLOVG KOl APETEPOL TTaPEYEL TN PAon
YO TN HEAAOVTIKY] OVATTUEN YEOUETPIK®OV KOVOTATOV. A&Yovtag apydplovg, €VVOOVUE TOVG QOUNTEG TV
TPOYPOUUATOV EKTOIOEVONG SOUCKOVTIOV HOONUOTIKOV Yoo Tp®ToPabuo kot dgvtepofdbiuo ekmaidevon, oArd
£YOVTOG KOTG VOU KOl TOVG peAlovTikovg padntég toug. ‘Etot, avt 1 mpocéyyion givar kot éva €100¢ “yempeTpiog yio
apyxaplovg”, kot po Bempnrticy Pdon yuo ) dwdakTikn ¢ yeopetpioc. H déa eivar va Eekivioovpe ) didaokoio
amd Kofapd YEQUETPIKES £VVOLEG, O OTOIEG OPEVOS OMOJEIKVVOVTOL EVKOAN GE XEIPOTLOCTH BOAKH LOVTELD, OTMG TO
SimAopo Tov ¥apTov, Kol aPeTéPov givar cupuPatéc pe BepnTKEg €Vvvoleg KOl OVTIKEIIEVO NG AEYOUEVNS
ovvletikng EviAeideog yeopetpiog.
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Ayyog A&ordynonc ko Metayvootikég AsgrotnTeg

E. Baowhaxn I1.T.A.E, ITavemotiuo Kprng, vasilaki@edc.uoc.gr
A. Zropdaxng, I'. Zrapéhog, Mabnparticoi, Kadnyntégc ME
E. Toyvéaxng, Ap. latpikr|g [Tavemotnpiov Kprimg
I'. Kavélhog, Zyohkdc Zopfoviog Mabnpotikdv

To cvykekpipévo apbpo eotidletar 6t oxéon SEOP®V THTMOV GyYOLS KAL TOV UETOYVOOTIK®V deE0THTOV KOTA TN
duapkela emidvong podnpotikov tpofinudtov. Eival evpémg amodextd 6Tt to dyyog ennpedlel v emidoon katd TV
SLbpKELNL EMTEAECTG YVOOTIK®V £pY®V, KUPIMG TOV SUGKOAMV, TOV OTOLTOVV TN YPNOT YVOCTIKOD SUVOLLKOD Yol TNV
eneéepyaoia kol oAokANpmon tovg. ‘Exovtag avtd 1o Bempntikd vrofabdpo Kotd vov, 610 gpevvnTiKd TP®MTOKOALO
OV TOPOVCLALETAL GTN CUVEYELD, UEAETMOVTOL Ol PETOYVOOTIKEG eE1OTNTEG LOONTOV/TPIOV e VYNAG Kot YOUNAG
emineda ayyovg.

E&etdoape 278 podntég nhkiog 12 — 13 etdv omd dapopetikd yopvdaoia g Kpie. Ta uebodoloyixa epyoleio mov
ypnoponomdnkay givar To akdérovba. o) Kliuaxa Ayyovs Eletdoswy (Spielberger k.a., 1979), B) Epwtnuotoloyio
I'vwouxig Hopeufolnc (Sarason K.o., 1996), v) Klinoaxa Aopuxod Ayyovg kor Ayyovg Adyw Eletdocwv (Spielberger
K.a., 1970). Ta mopomdve WoxopeTpikd epyoleia Exovv otabpuotel otov eAANVIKO TANOBVGUO Kol Ol TOPUTOUTES
eivan dwbéoyeg. 8) Aiora Metoyvwaotik@y 0dnyidv, ol 0Toleg TEPLEl Ay To fLLOTO TOV EXPETE VA AKOAOVOGOLVY 01
HaONTéG/TPlEg Yo va EMAVCOVV T LoONUOTIKE TpoPAnpaTe. ZTo GTOMO TOV GUUUETENOV otV épevva doOnKov 4
panpatikd TpoPAnpata yo enxtivon. Ta TpofAfuoata fTay dV0 KATNYOPLDV: XPOVOS - SIUCTNUA Kol KAAGUOTO —
m0cootd. Ta dvo €§ avtdv ta €lvoav pe 6mowo Tpoémo Noerav. Ta GAla Vo Ta €lvoav aKoAOLOOVTOG TIg
LETAYVOOTIKEG VOEEIG TTOL TOVG dwoape. Apykd £ywve o €Aeyyoc 0E0TIOTIOG TOV EPELVNTIKMY EPYUAEi®V TTOV
yPNOooTOmONKav, o0 omoiog NTov apKeTA KovomomTikoc. H otatiotikr avdivon €5eiée O6tL n emidoon twv
pontov/tpuwy ennpedletol and Tig dV0 SOTACELS TOL AyYovg a&loAdYNoNG, T CLVAGONUOTIKOTNTO KOl TV
avnovyio, Kadmg kot and T yvooTikh Topspforr. Ta aroteléopato g Epeuvag epUNVebovTaL G GYEOT LE QAAES
épevveg amd T d1ebvn kot eEAAnviky Biloypapio.
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Une réponse possible au manque de motivation envers les mathématiques
L. Venegas, Professeur de Mathématiques, Université de Los Andes, Bogota, Colombie, Ivenegas@uniandes.edu.co

En Colombie les mathématiques de la secondaire jouent un rdle crucial au moment ou les lycéens doivent définir ses
études. A I"université de Los Andes en particulier, les Sciences Sociales, Humaines, Biologiques et de la Santé, de
méme que les formations Artistiques tels que 1’ Architecture et les Arts Plastiques doivent le nombre élevé de leurs
étudiants en grande partie a I’aridité de cette discipline. En effet, les étudiants de ces domaines si variés ont souvent
choisi leur carriére, animés par le désir de montrer qu’ils peuvent trés bien réussir dans une des disciplines pas
soumises a la dictature des formules, aux raisonnements abstraits et a la simplicité de la pensée binaire. Hélas!
Ignorant que dans les études considérées comme non exactes on a tendance a croire que la pensée logique, le langage
formel et les outils mathématiques doivent faire partie de la formation de n’importe quel professionnel, ils
découvriront bientot qu’il est impossible aujourd’hui d’échapper totalement a ce genre de taxes. Un ou deux cours de
mathématiques leur donneront la bienvenue dans la premiére année universitaire, et les étudiants se demanderont ce
qu’ils devraient faire enfin pour se débarrasser d’un pareil karma.

Aprés des essais dans plusieurs directions nous avons cru que le probléme principal a ce propos n’est pas un déficit
de bases mais plutét un manque de motivation de la part des étudiants, contraints & subir des programmes ou la
rigueur logique n’arrive pas a toucher leur sensibilité. C’est pourquoi nous avons décidé de créer des cours ou les
mathématiques se voient insérées dans un théme qui lui-méme attire I’attention des étudiants éloignés des Sciences
Exactes, et a travers duquel ils ont fait appel aux concepts, aux algorithmes et aux procédés propres a la géométrie, a
I’algébre et a 1’analyse.

Le nombre d’or (ou la proportion dorée comme on 1’appelle chez nous) fournit un bon exemple d’un pareil cours,
car D’architecture et la biologie, la peinture et la musique, la morphologie et la physique, I’histoire et les jeux y
trouvent un endroit 1égitime, qui sert de contexte aux mathématiques tout comme le développement de celles-ci
s’avére nécessaire a la compréhension du sujet de 1’ensemble. A titre d’exemple prenons une série de Fibonacci, dont
les quotients des termes consécutifs, qui tendent d’ailleurs assez vite vers le nombre d’or, servent a illustrer tantot les
oscillations des proportions du corps d’un bébé le long des années jusqu’a 1’dge de sa stabilité, tantot la disposition
des feuilles d’une plante autour de la tige. Le premier cas fait intervenir les lois de la morphologie des étres vivants et
le second celles de la phyllotaxis et les deux permettent d’introduire la notion de la spirale logarithmique suggérée a
partir des données.

Dans le présent article nous nous proposons de montrer les diverses composantes de ce cours : depuis I’enchainement
du contenu et le systétme d’évaluation jusqu’aux projets réalisés par les étudiants de différentes disciplines et des
plusieurs niveaux dans leurs carriéres.

Mia gvogyopevn amavrion yio TNy EAAenyn KivijTpov o€ 0TL a@opd T Madnpatikda
L. Venegas, Professeur de Mathématiques, Université de Los Andes, Bogota, Colombie, lvenegas@uniandes.edu.co

Yv Kolopia, ta Mabnpatikd g devtepofadiag exnaidevong nailovv kpicio poAO TNV GTIyUn Tov ot podntég
tov Avkeiov mpémetl vo kafopicovv TIC TEPUITEP® OMOVOEG TOVG. XTo Tavemotnuo Los Andes €ducdtepa, ot
KOW®VIKES Kol 0L avOpoTIoTIKEG eMoTPES, 1| Bloloyio, ot emotueg Yyelog Kabdg Kot 01 KOAATEXVIKEG GTOVOLG,
OM®GC 1N APYLTEKTOVIKN KoL Ol TAUCTIKEG TEYVEG OPEILOVV KATA PEYR HEPOG TOV UEYAAO PO TOV QOITNTAOV TOVG
otV aotnpdTTo 0wTov TOov KAGdoV. Ilpdypoatt ot @oltntég avTtdv TV TOGO SLIPOPETIKMV TEPOYDV, CLYVE
EMAEYOVV TNV UEAAOVTIKN TOVG KOPEPa KvoOpeVoL amd v embupio va amodei&ovv 0Tl PTopovV Vo ETITOYOVV GE
éva and toug KAASoLG Tov dgv VTOTAGGOVTAL GTH JIKTOTOPIO TV THTMV, TOV APNPNUEVOV GLALOYICUAV Kot TNG
amAdTNTAG TG SLOUSIKNG OoKEYNC. AMpovo! ayvodvTag 6Tl 6TIC GToVSES oL eV Bempohvtar BeTikéc VITApyEL | TAoN
va Oewpettor 0Tl M Aoyikn okéwn, n tomikn yAwooa Ko ta pobnuotike epyoleio mpEmEL va givarl HEPOG NG
exmaidevong kébe emayyeipatio, 0o avakoldyovy Alyo apydtepa OTL glvarl addvato onpepa va EePOYoOVV EVIEAMG
amd oVTOL TOL €id0VE TIG VIoYPe®aels. 'Eva 1 dvo podnpato pabnuatikdv 8o 1oug KoAmGopicovy 6To TPMTO £T0G
TOV TOVETIGTNIIO, KOl O OITNTES B0l AVOPMTIOVVTOL Ti TPETEL VO KAVOLV Y10, VO 0toPUYOLV Lo, TETOLO, Loipal.

Metd and mpoondbeieg o€ TOAAES KaTELOVVOELS EXOVIE TIOTEWEL OTL TO KOPLO TPOPANUA MG TPOG AvTod TO OENL dev
eivar éva EMdelpupo Pacemv, oaAAG TEPLOoOTEPO €val EAAEIUIO KIVATPOV €K UEPOVG TOV QOITNTOV, KabBdg sivol
VIOYPEMUEVOL VO, VTOCTOVV  TPOYPALOTO OTTOL 1) AOYIK avatnpdtta dev katopbdverl va ayyi&etl Tig gvaicnoieg
Tov¢. ['V” autd amopacicope va SnUovpyncove podnpato Labnpatikdy 6mov o LoNUaTiKd evidoooviol 6 Eva
0éuo To omolo EAKDEL TOVG EOUTNTES OV €ivol HOKPLE Omd TG OETIKEG eMOTNUEG, KOl PEGH OLTOV TOL OEUATOG
nwpooeyyifovtal ot évvoleg, ot aAydplBpotl kot ot Sladikacieg mov agopolV TNV yemuetpia, TV GAyePpa kol v
avéivon.

H ypvon toun amotehel éva kadd mopddetypo evog mapopolov pabniuotog, oot n Apyttektovikn Kot 11 Biodoyia, n
LoypoeiKn KoL 1 LOVOIKN, 1| LOPPOAOYIO KOl 1) PLGIKN, 1 10TOpio Kot To oy vida, Ppiockovy 6 avtd 10 Béua o
Ot mepoyn [Siepevvnong], mov Aettovpyel MG CLYKEIPUEVO OTA POONUATIKA, VD GLYXPOVOS M €EEMEN TV
HOOMUOTIKOV  OmOdEIKVIETOL OvayKaiol ylo. TNV KATavonon Tov OAov Oépatoc. Qg mapdderypo maipvovps i



akolovBia Fibonacci, tng omoiog ot Adyol T@v dradoyik®dv 6pwv, Tov Teivouv GAA®GTE apPKETE YPIyopa TPOg TNV
YPLOY| TOUT, YPNOLUOTOLOVVTOL Y10 VO AVOTOPAGTHOOVY GAAOTE TIG TOAAVIDGELS TOV OVOAOYLDV TOV CAOUATOS £VOG
HLopol KOTA TN OGPKELN TV ETOV M TV NAKia Tov otabepomoteital, GALoTE TV TOMoBETNOT TV POAA®Y  €VOG
PLTOV YOpw amd To picyo. H mpmtn mepintmon odnyel 6to vo veicéABovv ot vopot ™G Hoppoioyiag Tov {mviovav
OvVIOV Kol M 0e0TEPN GTO VO LITEWGEABOVY 01 VOUOoL TG PLAAOTAEING Kot 0L dVO O€ EMTPENOVY TNV EIGUYOYN TNG
£vvolog NG AoyaplO KNG omelpag, ToL VTOJEIKVVETAL 0Td T HESOUEVA.

Y10 mapdv apbpo Ba deifovpe Tig dpopeg cLVICTMOCEG ALTOD TOL paBNpatog: Eekvavtag amd v apbpwon tov
TEPLEYOUEVOD KOl TO GVOTNUO a&loAdYNOoNG, €M TIS EPYACIEG MOV TPAYLOTOTOINGAV Ol POLTNTEG SLOPOPETIKAOV
KAGO®V KoL ETTESMY GTNV SLAPKELN TOV GTOVODY TOVG,.
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La Géométrie entre mathématiques et sciences physiques
R. Bkouche, Université des Sciences et Techniques de Lille, rbkouche@wanadoo.fr

Lorsque nous disons que la géométrie élémentaire se situe au carrefour des sciences mathématiques et des sciences
physiques, nous signifions d'une part que les objets de la géométrie ont une origine empirique, d'autre part que leur
étude reléve de la méthode déductive. En cela la géométrie élémentaire peut étre considérée comme participant de la
physique des corps solides. La géométrie élémentaire, sous la forme que Iui a donnée Euclide, apparait ainsi comme
la premicre étude rationnelle de phénomenes naturels (les corps solides), devenant ainsi un mode¢le lorsque, avec la
révolution scientifique du XVlIle siecle, la physique est devenue un chapitre des mathématiques, le développement de
la physique s'inscrivant dans la continuité de 1'ceuvre euclidienne d'une part et d'autre part pouvant étre considéré
comme la réalisation du programme des Seconds Analytiques. Une telle conception implique que l'enseignement de
la géométrie élémentaire participe a la fois de l'enseignement des sciences mathématiques et de I'enseignement des
sciences physiques.

H I'eopetpio avapeco 6to podNPRaTIKG Kol TIS QUOIKES EMICTHIES

R. Bkouche, Université des Sciences et Techniques de Lille, rbkouche@wanadoo.fr

Otav Aépe 0Tl M OTOWYEWDONG Ye@UETpio. TOTODETEITAL GTO GTOLPOSPOUL TOV HOOMNUATIKAOV KOl TOV QUOIK®V
EMOTNUAOV, EVVOOVLE APEVOG OTL TO. AVTIKEILEVE TNG YEOUETPIOG EYOVV Hi0l EUTELPIKT TPOEAEVOT], KOL APETEPOL OTL M)
LEAETN TOVG ALPOPA OTNV OTAY@YIKT pEB0JO.

Q¢ Tpog avTod, N OTOLYKELDONG YeE®ETPio PTopel v BempnOel G GUUUETEXOVGO TG PLGIKNG TOV GTEPEDYV COUATOV.
H otoygiddng yempetpio, otnv popen mov g €dmoe o Evukdeidng, epeoviletor mg 1 TpdT AOYIK) LEAETY QUGIKMV
QAIVOUEVOV (TOV GTEPEDV COUATOV), Kol YiveTal £To1 £vo LovTélo OTav, IE TNV EMGTNHOVIKY enaviotach tov 17
a1V, 1 QLUOIKY YIVETOL Vo KEPAANLO TOV HOONUOTIKGV, KAODS, N GLOIKN 0QEVOS EYYPAPETOL GTNV GUVEYELL TOV
Evkdeiderov épyov kot apetépov pumopet va Bewpnbel g viomoinom [tov £pyov tov Apiototén] Avatvtixd Yotepo.
Mio tétolo Oswdpnon cvvemdyston O6TL 1 SO0CKOALN TNG OTOLYEUDOOVS YEMUETPIOG GUUUETEXEL GLYYPOVAOS OTNV
S1600KaAID TOV LAOMUATIK®OVY KOl 6TV J100CKUALD TOV PLUGIKAOV EMIGTNLMV.

sk s sk sk sk sk sk st sk s s sk sk sk sk sk ste sk s s s sk sk sk ke sk sk skoskoskoskok
Mathematical teaching-learning and the development of “sociomathematical” norms

M. Bonacina, A. Haidar, M. Quiroga, E. Sorribas, C. Teti,
Facultad Ciencias Bioquimicas y Farmacéuticas — U. N. R
G. Pavan, Facultad Ciencias Exactas Ingenieria y Agrimensura — U. N. R.
Callao 842 — (2000) Rosario — Santa Fe — Argentina
E-mail: mbacuario@yahoo.com.ar

Avant-garde trends in Mathematical Education comment on the existence of a conflict between “mathematical work”

and the “school Mathematics”. They also observe that to solve this, it is necessary to consider man performing

Mathematics instead of the mathematical production performed by man.

On the other hand, the nature of the difficulties under scrutiny shows the need to search for the previously identified

problem’s cause in other fields.

Thus, we have decided:

* to focus our search on the ‘intersubjective and sociocultural context in which every individual develops his life,
its influence on the genesis of his knowledge structures and the possibility of exercising them’;

* to limit the scope of our investigation to the impact in the teaching of Mathematics caused by the new
technologies of information, communication and calculation;

* to set the following objectives for this first stage:
» searching and developing criteria, sociomathematical norms to establish a system of interpretation in order to

reform practice itself.



» monitoring and interpreting the ‘theory-practice’ conflict, based on the work with materials designed on the
previous stage.
We introduce in this work the results of our investigation, acknowledging the fact that the topic needs further
investigation and that it might be the ultimate reason for such a widespread school failure.

Awaokoria ko padnon tov MadNpaTikav Kot 1 avantoél “Kovovikopodnpatik®v” Kavoveov

M. Bonacina, A. Haidar, M. Quiroga, E. Sorribas, C. Teti,
Facultad Ciencias Bioquimicas y Farmacéuticas — U. N. R
G. Pavan, Facultad Ciencias Exactas Ingenieria y Agrimensura — U. N. R.
Callao 842 — (2000) Rosario — Santa Fe — Argentina
E-mail: mbacuario@yahoo.com.ar

[potomoplakég taoelg ot Mobnpotikr exnaidevon oyoldalovv v Vmapén UG Sopdyng ovapeso ot
“pobnuatiky epyacio” kKot ota “oyoAiwcd Mabnuaticd”. Emiong mopoatnpodv 0Tl yoo TV €mIALOT OVTHG NG
dapdyng, eivar amapaitntn n Bedpnon Ot 0 dvBpwrog extedel Mabnuotikd OVl THS HOONUATIKHG TOpAYWYHS TOD
extedEiTaL omo Tov avlpwmno.

ATO ™V AN, N VoM TOV LTTO JlEPEVVNOT SVGKOM®MY delyvel TNV avaykn va WAEEL KAVEIG Yol TNV TPOTYOLUEVMG

npocdioptobeica artio Tov TPOPANILATOG G GAAOVG TOUELS.

‘Etot, amoacicope:

* V0O E0TIGCOVE TNV EPEVVA LG OTO “OIVTOKEIUEVIKO KOI KOIVWVIKOTOAITIOTIKO GUYKEIUEVO 0TO OTolo KGO dTouo
ovamtoooel ) {wN TOv, TNV EXIOPACH TOV GTI YEVVHGH TWV YVOGTIKOV 00UMV TOV kKal atny mlovotnta eCaoknong
Tovg”

*  vo TEPOPICOVUE TO OKOTO TNG EPELVOG LAG OTNV EMOPACN TOL £XOVV Ol VEEC TEYVOLOYIES TNG TANPOPOpPiag,
EMKOWVOVIOG KoL VTOAOYIGHOV 6T d1d0cKaAio Tov Mabnpatikdy.

* v 0Ecovpe TOLG 0KOAOVOOVE GTOYOVS YU CVTO TO TPDTO GTASLO:

» ovalntnon kot avamtuén Kpurnpiov, KOWOVIKOHOONUATIKOV KOvOV®OY Yo, Vo OpicOLUE £€va. GUOTNLO
EPUNVEING TPOKEEVOD VO LETAGYTLOTIGTEL 1] 10100 ) TPOKTIKT.

» 'Eleyyog xar epunveio g cvykpovong petasd “Oewpiog — mpaéng”, pe Pdorn v epyacio pHe TO VAIKO TOL
oELIOTIKE GTO TPOTYOVHEVO GTAD1O.

2’ auty ™V gpyacio mapoLGIILOVUE TO. OTOTEAEGHOTO TNG EPEVVAG UaG, ovayvopilovtag To yeyovog OtL 1o Opa

yperaleton Tepatépw depehivnom kal 0Tt Bo propovoe vo ivar ev TéAEL 0 Pacikdg AGYOG Yol TNV EVPVTATI GYOAIKN

AmoTVY 0L
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Mathematizing the everyday or ‘everydaying’ mathematics?

C. Bonotto Department of Pure and Applied Mathematics, University of Padova, Italy
bonotto@math.unipd.it

In this paper we will present preliminary results of a study which is part of an ongoing research project aimed at
showing how the use of suitable cultural artefacts can play a fundamental role in bringing students’ out-of-school
reasoning experiences into play, by creating a new tension between school mathematics and everyday-life knowledge
with its incorporated mathematics. In this study we decided to use as cultural artefact a weekly TV guide issued as a
supplement of a well-known daily paper in order 1) to extend students’ capacity to calculate from base 10 to base 12,
24 or 60, ii) to develop the concept of equivalence between time intervals expressed in different ways (days, hours,
minutes), iii) to introduce informally the concept of fractions. Besides the use of suitable cultural artefacts and the
application of a variety of complementary, integrated and interactive instructional techniques, the teaching/learning
environment designed and implemented in this study is characterized by an attempt to establish a new classroom
culture also through new socio-mathematical norms. The focus is on fostering a mindful approach toward realistic
mathematical modelling, which is both, real world-based and quantitatively constrained sense making.

««««««««««««««««««

Na podnpotikoronjcovpe TNy KEONREPIVOTNTA 1] VU KKAVOLUE KAONUEPIVOTTO» TA NOONNOTIKA;

C. Bonotto Department of Pure and Applied Mathematics, University of Padova, Italy
bonotto@math.unipd.it

>’ avtd 10 Gpbpo Ba mapovoldcoviE To TPOKATAPKTIKE OmOTEAEGHATO MG HEAETNG 1 omola amoteAel LEPOG £vOg
TPEYOVTOG EPEVVITIKOD TPOYPALUOTOS TTOV GTOYEVEL OTO VO Oeifel MG 1 YPNON KATGAANA®V TOMTIGTIKOV
YEPOTOINTOV AVTIKEWWEVOV pmopel va dtadpapoticet Eva Oepelddn polo 6To vo evepyomomoet Tig eEMOYOMKES



eumelplec cLAAOYIGHOD TOV HOONTOV 6To TaVidt, OMUOVPYOVTOG [t VED OlAGTACT GVALESO, GTO GYOAMKE
poabnuaticd Kot ot yvaon g kodnuepwng {ong pe 1o eVOOROTOUEVE 67 auTHV HaOnUoTIKE. X7 oot T HeAETN
OTOPUGICOLE VO YPNOUYLOTOUGOVUE MG TOATIOTIKO AVTIKEIPEVO €vol gfdopadioio odnyd tnAedpaons mov ekdodnKe
MG CLUTANPOUO LLAG YVOOTNHG KAOMUEPIVAG EPNUEPIDOG e GKOTO 1)VaL EMEKTEIVOVLE TV IKAVOTNTO TOV HoONTOV Vo
vroAoyiouv amd 1o dekadikd cvotnpo oe cvotnua pe PBaon 12, 24 7 60, ii) va avartoéovue v Evvolo TG
1G0SVVOUIOG YPOVIKDV SOGTIUATOV EKPPUCUEVOV LE S0POPETIKOVG TPOTOVS (LEPES, DPES, AETTA), 1ii) Va elodyove
avemionua ™V évvolo T®V KAAGHATOV. Extog amd ™ ypnon KutdAAMA®V TOMTICTIKOV OVIIKEWEVOV Kol TNV
EPAPLOYN TOKIADV GULUTANPOUOTIKOV, EVOOUITOUEVOV KOl OAANAETIOPACTIKOV OOUKTIKOV TEYVIKOV, TO
nepPdAlov ddackariog/pnabnong mov oxedldoTNKE Kot €QAPUOCTNKE 6° ovTh T pEAETN yapaktnpileTol omd Lo
npoondOeln vo kabiepmbel pio véo KovAtovpa oty TAEN HECH Kol VEOV KOWV®VIKO-LaONpuatik®v kavovov. To
emikevTpo Ppioketar 0TV KOAMEPYELD HLOG TPOGEKTIKNG TPOCEYYIOTG LLE OTOYO EVOL PEAMOTIKO PaBNLOTIKO HOVTELO,
70 omoio givat, A’ evog POCIGUEVO GTOV TPOYUATIKO KOGLO, KOl 0’ ETEPOL KOTAVONTO TOGOTIKA.
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Avoivovtog o Telpopatiky] doackaria yeopetpiog oty E t4En Anpotikod

B. I'sopyrddov-Kapmovpidn, MSc in Mathematics Education, ZyoAwn Zopufovrog I1.E., ssadel@sch.gr
Xp.Mraxag, Extoadevtikoc [pmtofdaduog Exnaidevong, Avayvdotov Mdavtaxa 111, 73136, Xavid

Xmv mapovoa epyacio avorvetal po Sdaktiky mopéppacn oe pa E téén dnpotikod yio ) didaokorio epuPoadod
emmeédov oynuatog mov omnpiletor oe éva avorytd mpoPAnua. Anpovpyeiton éva pabncwaxd mepiBaiiov, 6mov
dtveton M evkaipio. oTovg PABNTEG Vo avOTTOEOVLY JAPOPETIKES TTPOCEYYIoELS EMIAVONG GAAOTE YPTCILOTOLDVTOG
TPOTEPES YVOOEIS KOl EUTEIPIEG KOl AAAOTE QLTOGYEALOVTOC. TNV avAALGN EMXEPEITAL O TPOGOIOPIGUOS Kot O
OYOMOOHOC YEVIKDV KOl EWOIKAV YOPUKTNPLOTIKAOV TOV SUPOPETIKAOV TPOGEYYIGEDMV -AIGEDV TOV TV OE 0,TL
apopd To padnpoTikd mepleyopevo. EmmAéov, efetdlovtar ot mapdyovieg mov evvonoav Tn Onpovpyio TV
TPOGEYYICEDV KO Ol TOOVEG TPOEKTAGELG TNG SIOAKTIKNG TAPEUPACTG.
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To Avavvopa, to llapariinrioypappo, or Metacynpatiopoi kot n Awvaktikn tovg: Ileipapatiopdc pe
porttéc-mbavoig avpravoig dackdrovg Tng B padmog eknaidgvong

L. T'swpyiov, M. Kaicapn, T. Hotpdvg, Tunpua Mabnuatikov, Maveriompio Hatpov,
mkaisari@master.math.upatras.gr

Ocov agopd ™ dwdackaiio pog pabnpatikng Evvowag (1 Bewpiag) oe kamola and tig Pabuideg g ekmaidevong,
dpovpyodvtol KEmolo 13oiTteEPR EPOTANATO, OTOG 7). MO €ivol To amoteAéopata Tng ddaoKkaAiag /Kot ot
avBOPUNTEG VTIMWELS GTOVG QOLTNTEG-0LPLOVOVG daoKAAOVG TV Madnpotikdv, yopo amd v ida évvowr (1)
Bewpia ) | akdpO, TOG GUVOLETAL 1] YVMDGT QLT HE TO VTOAOITO «CAOUMY TOV HLOONUATIKOV YVOGEDV TOV QOLTTAOV.
Y Lo amOTEPO. OTAVINGOTG OTO EPOTALOTO OVTE EYIVE [0 CLUYKPITIKT LEAET HOope®V didackariog, pe tn Pondewa
V0 SBOKTIKOY TEWPAUATOV CYXETIKOV WHE TN Oedpnomn Tng OYOAMKNG YVAOoNG TOV TUPUAANAOYPAUU®Y KOl TOV
Aeyouevov Ocwphuoaros tov Ooln, omd T okomid g Opomoporiiniiknig Tempetpiac. Ta mepdpoto avtd
TpoaypatotomOnkay otov 1610 mavemomuokd yopo (Tpnue Madnpoatikov, IMovemotjuo IMatpdv), aAld ot
SLPOPETIKOVS YPOVOLG KOl HE OLOPOPETIKY HOPPN. XTO TPMTO TEIPOLA, 1 O0ACKOAO Eyve TOPASOGIOKA KOt
mephappave Kupiog ta ototyela ¢ Bempiog T@v OpomapaAlniikdv Xdpwv. 1o de0TEPO TEIpapLa, ePapuodiovTag
T S1daxtik) péBodo Project, avabicaple oe opades oITNTOV Vo avadlopyavadGOoLY TN SO TG VANG T®V KEQOAIWV
0V oyoAkoly Piiiov mov avaeépoviar ota moPoAANAGYpoppa Kot T Oedpnua tov Ools, YPNCYLOTOLOVTOS
YEDUETPIKOVG LETOCYNUOTIOHOVS KOl KAmowW cvyKeKpéva ototyeion and v Opomaporiniikn [eopetpioa Tov
Emwmédov. H didackaiio TOv QopUOGTIKE GTO TPAOTO TEPApLN EEPUYE OO TO YVAPLLO Y10 TOVG POLTNTES LOVOTATLO
KOl TOVG TPOKAAEGE VO OKEPTOVV, OV KOl KOTEANEE og pia poAlov pnyaviotikn ypnion g Apyng tov Chasles. To
dedTepo Telpapa Ekove Pavepd OTL 0L POUTNTEG €YoV EAAYIOTN gumelpio amd Tn HéEB0do project, yu avtd kot Ogv
Kataeepav vo a§loTocovy OAd To oTolyEln TOV TPOoSPEPEL ovty 1 HEB0d0g Kot avaltmoav cuyvd fonbeia, dueca
N éupeoa. Ilop’ 6A’ avtd, ot PortNTEG odNYNONKOV OTN UEAETN SOPOPETIKAOV TTEPLOXDV TV MafnpoTikdv Kot
evBoppivinke M peta&d Toug aAAnAemidpaon.
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Programming with CAS as an alternative method of teaching mathematics in engineering

J.L. Galan, M.A. Galan, A. Galvez, A.J. Jiménez, Y. Padilla, P. Rodriguez,
Department of Applied Mathematics, University of Malaga, Spain, jl_galan@uma.esprodriguez@uma.es.

Nowadays, computers are normally still being used in university teaching as great powerful calculators, but not as



tools that help to carry out a substantial change in mathematical teaching. The challenge we must face in the future is
to overcome this situation in order to use computers as tools for increasing mathematical creativity.

To approach this situation, we can use a programming language in the lectures of Mathematics. When the students
program, they must read, raise strategies, modify programs that have already been developed and finally solve the
proposed problems with the programs that they themselves have developed. This makes them the protagonists of
their learning. In addition, the use of programming allows finding tasks for students that correspond directly to each
of the mental constructions of actions, processes, or objects relevant to a mathematical concept. Moreover, a good
idea is to complement the programming with CAS. Thus, we attempt to help the student not just solve problems, but
also to create the programs that will help to solve these problems. We aim at making the computer a tool that
encourages mathematical creativity, and not only a powerful calculator.

Hpoypappoaticpég pe CAS cav pra evairoktiky) pé0odog ddackariog Tov Madnpotikov og
PN AVIKOVG

J.L. Galan, M.A. Galan, A. Gilvez, A.J. Jiménez, Y. Padilla, P. Rodriguez
Department of Applied Mathematics, University of Malaga, Spain
jl_galan@uma.es, magalan@ctima.uma.es, agalvez@ctima.uma.es,
anjipri@telefonica.net, ypadilla@ctima.uma.es, prodriguez@uma.es.

YTG pépeg Hog, ot MAekTpovikoli LTOAOYoTEG eEakoAovfovv cuviBmg va ypnoilomolovvtol ot SdacKoAio
TOVETIGTNUIOKOD EXUESOV, OG OPLOUOUNYOVEG IE HEYALEG duVATOTNTES. Q0TOGO, dgV OVTILETOTILOVTOL TAVTOYXPOVE.
Kol G gpyoreia Tov Bo PTopovoay v ETPEPOLY [id OVGIMAN aAAayT atov TpoTo dackaAiog Tov pabnuatikov. H
TPOKANOT OV YXPeldETOL VO OVTIHETOTIOTEL 0T0 HEAAOV gival 1 VEEPPooT QLG TNG KATAGTAGNG TPOKEWEVOL VO,
a&lomoinBobv o1 NAEKTPOVIKOT VTTOAOYIGTEG G EPYUAEID YiOL TV AVATTLEN TG ONUIOVPYIKNG LAONUATIKNG OKEYTG
[Ipog v xatedBuvon ovth, UTOPOOUE VO KAVOLUE ¥PNOT OGS YADCGOS TPOYPUUUNTIGHOD OTIC TOPAdOCELS
MoaOnpotikdv. Otav ot ortntég KaAovvTal va KAVOLY TPoypPaLUATIGUS, entaiietal va dapdcovy, va avarntiovy
OTPATNYIKEG, VO TPOTOTOMGOVV TPOYPALLATE TOL £XOVV NN OXEONOTEL Kol TEMKG VO AVGOVV T TPOTEWOUEVOL
TPOPAHOTA PE TA TPOYPELULOTO TTOV Ol 10101 OVOTTUGGOVY. Me ToV TPOTO AVTO YIVOVTOL TPMOTOYWVICTES GTN OIKN
toug paOnon. IMopdAAnio, m ¥PNON TOL TPOYPOLUUATICUOD EMITPEMEL TNV OVADEST] EPYUCIOV Y10, GOITNTEG TOL
OVTOTOKPIVOVTOL GIEGO OTIS VONTIKEG KOTOOKEVEG TMV EVEPYEIDV, TOV JOOIKACIOV 1 KOl TV OVIIKEIWEVOV TOV
agopovv oe po. podnuatiky évvow. Emmpdobeta, pia koA déa sivor va ypnoipomombei to CAS (Computer
Algebra System) mg copmAnpope Tov Tpoypappaticpod. Enopéveg, emyepovpe va fonbnioovpe to gortnr Oyt
povo va Avvel TpofAnpoto, aAAd vo dnpovpyel TanTdXpove To. TPoypdppato mov 6o fonbovv ot Adon Touc.
Yromog pag givat oto e&ng givat 1 a&lomoinoT Tov NAEKTPOVIKOD VTOAOYIOTI| VO NV TEPLOPIleTol AmTOKAEIGTIKG GTN
XPNOM TOL ®G aplBpounyovng, oALG va pmopel va ypnoylomombel kot ¢ epyaAgio gvioyvong g SNUIOVPYIKNG
LaONUOTIKNG.
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How teachers conceive geometry teaching in Iran

Z. Gooya, Department of Mathematics Shahid Beheshti University, Evin, Tehran 19839, Iran
B. Z. Zangeneh, Department of Mathematics, Sharif University of Technology, Tehran, Iran
gooya@sbu.ac.ir, Zahra gooya@yahoo.com, zangeneh@sharif.edu, zangeneh@sina.sharif.ac.ir

The Centralized Educational system of secondary school in Iran has undergone considerable changes since 1992.
These changes have been the major concern in the mathematics teacher education. The authors of the new geometry
textbooks believed that in-service teacher training could and should play a major role in successful implementation
of the new changes. The purpose of this paper is to draw upon a study that was designed to investigate the impact of
the teacher training sessions on teachers’ views about teaching and learning geometry, during the summer of 1997,
using the data that were collected through various sources during those sessions.

[ og o exknardevTikoi avridappavovrar T1 dd0ckoiio TG YeopeTpiog oto Ipav

Z.. Gooya, Department of Mathematics Shahid Beheshti University, Evin, Tehran 19839, Iran
B. Z. Zangeneh, Department of Mathematics, Sharif University of Technology, Tehran, Iran
gooya@sbu.ac.ir, Zahra gooya@yahoo.com, zangeneh@sharif.edu, zangeneh@sina.sharif.ac.ir

To ovykevipmtikd cvatnuo devtepofddiiag ekmaidevong oto Ipav €xel vrmootel adloonpeioteg oAhayég and 10
1992. Avtég ot odhayég €lvar 1 KuplOTEPT UEPIUVO OTNV EKTAidEVOT TV ddacKkOVTIOV Tov podnpoatikov. Ot
OLYYPOQEIG TOV VEOV eyXelPdiV YemUeTplog TioTteway OTL 1 EKTOIOEVOT TOV €V evepyeinl EKTAUOELTIKOV Oa
umopovse Kot Bo Empene va dadpapatiost Evo TpmTEVOVTO POAO OTNV EMTVYN EPAPUOYN TV VEWV dAlaywv. O



OKOTOG 0wToL ToL ApBpov givan va avaeepbel oe (o Epevva, 1 omoio oxedlIoTNKE Yo Vo eETAGEL TNV EMdPOOT TNG
eKTaidEVOT g TOV JBACKOVIOV OTIS andyelg Tovg Yo T ddaokoiia kot pddnon g yeopeTpiog, Kotd T dibpKee
0V KoAoKoptoh Tov 1997, ypnoonoidvtag to dedopéva Tov GLAAEYONKavV péca amd d1dpopeg mNyég Katd ™
SLapKELD OVTAG TG EKTTAIOEVOTG.
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H anoteleopatikétnTe TOV padnT@V TG 680TEPOPaONLOC EKTAIOEVOTNS GE CTOLYELDOELS
YEOUETPIKEG KOTUAGKEVEG

E. Ayuntpradov, Ap Awdoktikng Modnpoatikdv - Zyoiikn Zoppoviog, Awddvng 65- 67, 45221 lodvviva
ledimitr.@sch.gr

H mopovoa epyacio amotedel HEPOG LOG EVPOTEPNG EPEVVOG TTOV LEAETA TIG AMOYELG KAONYNTOV TV Madnpotikdy
Tov Nopdv loavvivev kot Aptag yuo. T0 avoALTIKO TPOYPOLLLO KOL TO. GYOAIKA GLYYPAUUATO, TOV 0POPOVV GTO
pabnua g Feopetpiog. H €ionynon emikevip@veTol oTNV OMOTEAEGUATIKOTNTA TOV HOONTOV GE GTOLEIDOELS
YEDUETPIKES KATAOKEVEC. [ TO AOYO aLTO, OPYIKG EMXEIPEITAL 1 KOTOYPAPT TNG TAPOVGOS KOTAGTOOTNG OE OTL
agopd T Sackoric. owTod ToL OgpaTikod GEova. XTn CUVEXEWN TOPOLGIACETAL L0 GUYKPLTIKY UEAETN amOYEDV
kafnyntov Mpvociov kot Avkeiov kot TEA0G o £pguva pHeto&d amopoitov podntodv Mpvaciov. Ta arotelécpoto
édet&av Ot petd amd 3 ypoévia ddaokaroag tng empetpiog, peydio mocootd padnTodV 0duvatovy vo KEvovv
aKpIPEic KATOOKEVEG Pe YPNON KATAAANA®Y YEMUETPIKOV 0PYAVAOV, LE OTOTEAEGLO VO, KOTOUPEDYOUV GE EUTEIPIKEG
pebodovg (m.y. péTpnom, oxedioom KoTd TPOsEYYIoN). X& OPIOCUEVEG TEPITTAOCELS OVTH 1 advvapio ogeileTon o€
dyvolwr 1M EAAEWYN KOTOVONOTG YEWUETPIK®V evvoldv. To vyeyovog omodideton oe peydro Pabud oty
TePO®POTOiNoN TOV POCIKOV YEMUETPIKOV KOTAGKEVMV OTIG LIKPEG TAEELS Ko 1dtaitepa oto ['vpvaoto.
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Teaching probability and statistics for different disciplines

D. Escobar, Universidad de los Andes, Departamento de Matematicas, Bogota, Colombia
descobar@uniandes.edu.co

Teaching Statistics for different disciplines has raised the question if the depth, the topics, the intensity and the
vision is or should be something different according to each area of study. In this paper we try to organize, taking
into account these criteria, the different courses given by a Mathematics Department to other Programs. The division
does not include only ~“what to give” but also ""how to give’” and aspects that have to be recognized by the
prospective students, by the colleagues of other disciplines and by us as mathematicians. It doesn’t exist a universal
answer to this problematic because the environment of our countries and universities is different but we hope to
contribute to throwing some light and to finding or approaching solutions to what is common.

A0 aoKoAiG TIOAVOTHTOV KOl GTUTIGTIKIG YO OLOQPOPETIKEG ETLGTI|UES

D. Escobar, Universidad de los Andes, Departamento de Matematicas, Bogota, Colombia
descobar@uniandes.edu.co

H éuwdaokodrio TG ZTATIGTIKNG Y10 SIOPOPETIKEG EMOTNESG EYEL ONLUOVPYNOEL TO EpATNLO 0V TO BAbog, Ta BEpata, 1
évtaon kot tn Bedpnon sivar 1 Ba Enpeme va gival SlaopeTikd, avaioyo pe v mepoyn peAétns. Aopfdvovtog
VIOYT AVTE TO KPLTpLa, 6° ovtd 10 ApBpo Tpocmabovpe Vo 0pyavAOCOVLLE, TO SL0QOPETIKA pafnpoto Tov divovtat
amo6 évo Tuqpo Mabnpatikev og dAla tpoypappate 6movddv. O katapeptopds pobnpdtov dev meptlappdaver pévo
70 “tl Vo TPOoPEP®” aAAG KOl “TTDG VoL TPOSPEP®” Kol OWELG OV TPEMEL VO AVOYVOPIGTOOY Ond HEAAOVTIKOVG
QOUTNTES, OO GUVOSEAPOVG GAL®V EMGTNUAOV Kot amd gUdg ooy padnuoatikovs. Agv vrtapyet o Kooy andvinon
o’ auT TV TPOPANUATIKT ETEWTN TO TEPPAALOV TOV YOPOV LG KOL TOV TOVETIGTUOV oG EIVOL SLOUPOPETIKO ALY
eamilovpe va piovpe Ayo g kat va Bpodie 1 va Tpoceyyicovie AGELS o€ 0,Tt £lval Kowvo.
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EOvopoOnpotika kon I'sopetpio: po véa drebepatikn npotaon yia 1 dwwackaria tne 'eoperpiog
OTIG TPAOTES TAEELS TOV ANUOTIKOV

E. Og0ddpov Aockdra, Metantoyiokn Gortntpuo, [1.T.AE. [avemotjuo Avt. Maxedoviag, efterpit@hotmail.com
X. Agpoviong [ITAE ®Aedpwvag, ITaverotpio Avt. Makedoviag, lemonidi@eled-fl.auth.gr

Ta EBvopofnpotikd sivar évag 0pog mov meptypdgel TG KoOMUEPVES TPOKTIKEG OVOPOT®V OV OVIKOLV GE
SLPOPETIKES TOATICHIKES KOWOTNTEG Kot TteptEyovy ototyeia podnuoatikdv. H 1déa o1t to0 pobnpotcd dev eivon



puovo oL akodnpaikyg dpactnptotnta Kot 8 Aapupdvouy xdpo uévo péoa o e&etdikevpéva mepipdaiovia, Onwe avtod
TOV GYoAgiov, gival opKETA TAAE 6T JOOKTIKN TV padnuatik®dy. ‘Etol pe apopur avtd to TAaiclo mov PAEmeL To
poOnpotikd g €va KOUUATL Tov TOATIGHOD, TPOTEIVOLUE TN O1000KOAIN TOV ATADV YEOUETPIKOV EVVOIDOV (
OYNMOTO, GUUUETPIO K.0. ) OTIC TPAOTES TAEELS TOL ANUOTIKOD PESH amd TN ANIKY] TOPAS00T) KATOI®V TOATIGUMV Kot
T povtépva €xvn. H mpdtacm vt kiveitan otn Aoyikn tov véov Awebepatikov ITiaiciov Ipoypappdtov Znovdmdv
Kol fonBd oe pio yoviun kot Oyl TEXVNTI GUVOEST] TOV UAOMUATIKOV HE TO VIOAOUTO HoOHOTO TOL ANUOTIKOD
Yyoleiov. [eprhappaver kdmoteg Pactcég apyéc, OTOXOVS Kol LEPIKH TAPASEIY AT SPUCTNPLOTHTOV.

Oeopolpe OTL 1| EVOOUATOOT TOAVTOMTIGUK®OV dPACTNPOTHTOV 6T SO0oKoAid TV HodNUaTIKOV UTopel va
Bonbnoer oty TANPESTEPN KATAVONON TOL HOBNUATOS, OAAG KVPIOG pmopel vo cuvopdpel KoboploTikd ot
dpuovpyio pog BETIKNG 6TAOTG OTEVAVTL OTO LAOT|LOTIKA.
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M épevva. Y10, TIG TPOOTTIKEG KUl SuvaTOTNTES TNG OrudepaTIK] ddaoKariog:
H nepintoon g Evkieideiog 'eopetpiog otnv A" Avkeiov

I'. Oopoidng, M. Xtagoridov, [Tepapoatikd Zyoreio [Mavemompiov Makedoviag,
gthom@otenet.gr, mstaf@the.forthnet.gr

2o Iepapaticd Xyoleio tov Iavemomuiov Makedoviag mpoypatonondnke ta d00 tedevtaio ypovia, pe £yKplon
tov [Madayoyuov Ivetitovtov, éva epeuvntikd npdypappa debepatikng dwackariog g Evkheldetag N'empetpiog,
tov Apyoiov EMAnvikeov kol g Iotopiag ommv A’ Avkeiov. Baowkdg okomdg g épevvog NTov vo eEETACEL TN
duvorotnta epoppoyng (Kot evdeydpevns enéktaong 6to AVKEW) TOV SOEUOTIKOV TPOGEYYIGEDV TNG CGYOAMKNG
YV®oNG oL £xovv evtaybel ota vEQ AVOAVTIKA TPOYPALLLLOTO TG IYPOVIG VITOYPEMTIKNG EKTAIOELOTG.

Y1 dwbepatikég SdooKolieg ypnopomomONKay QOUAAL €PYOCiag HE TO TPOTOTLTO OPYOLOEAANVIKG Keipeva
OPICLEVAV YEOUETPIKOV TPOTAGEDV amd Ta “Xtotyeio” Tov Evideion, Kot Tov oyoMmv mov £ypoaye yio TIg TPOTACELS
avtég o IIpoKAog EVEOUATOVOVTOG TOAAG GTOt ElD TG KPLTIKNG TOL aiokoboav atov Eukdeidn ot apyaiot pikdcopot.
H mpoetoposio Twv gOAM®V gpyaciog £yve [E T GLVEPYOSIH TOV HOOMNUOTIKGOV Kol GIAOAGY®V TOV XYOAEIOL TOL
Ehofov pEPOC oTO TPOYPOUpO, €v® Ol Odackolies giyav ¢ avtikeipevo v kabodnyoduevn pabnuotikn,
QIAOAOYIKT KOl 1GTOPIKN] OVOAVGN TV apyoiov KeWEvov omd Tovg Uadntés, Le TauTOYPOVH MOPOLGIN Kot
GUULETOYN KOONYNTOV oL didaoKav Ta avtioTorye pobfiuoata oty idta Téén.

v elonynon oG 0o TOPOVCIAGOVUE TIG YEVIKEG OPYES TOL TPOYPAUUATOS, TIS EOIKOTEPEG GLVICTMGES YO TO
pénpo g Evkieidelog T'empetpiog kabmg kot opiopévo Pocikd omOTEAEGLOTO TOV QPOPOVY TO TPOPANUA TNG
OIEMOTNOVIKNG CUVEPYAGIOG GTO GYoAelo, Tn oxéon TG dabepatikng SOUCKUAING e OPIOUEVOVG GKOTTOVG TOV
pobnuatog kabdg Kot Ty Enidpach g ot otdon Tev pabntov anévavtt oty Evkieideia IN'eopetpio.
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A study of factors associated with difficulties in understanding the derivative concept

S. Igliori, L.F. Godoy, Pontificia Universidade Catdlica de Sdo Paulo, Sdo Paulo — Brazil
sigliori@pucsp.br Ifgodoy@uai.com.br

This article presents results from a diagnostic study on the difficulties generated in the teaching/learning process of
the concept of the derivative, which emerge from the students’ confusion between the meaning and the semiotic
representation of this concept. The difficulties detected in this study and pointed out in this article came out from the
answers obtained by conducting a series of tests and interviews with a total number of 168 students, among them 78
second-year Engineering undergraduates and the remaining ones from a teaching instruction course for future
Mathematics teachers. All students had already dealt with derivatives. This study is based on the Representation
Registers theory developed by Raymond Duval. The results were evaluated by qualitative data, which can be
summarized as follows: The figural representation of the derivative is interpreted as a “tangent line”; the natural
language representation “derivative”, is interpreted as a derivative of a function at a certain point or as a derivative
dj;(x) ,¥'(x), f (x)or could get different meanings.
X

function, and the symbolic representation such as

Mo peréTh) TOV TOPAYOVTMV TOL GLVOEOVTAL IE TIG OVGKOAIES 6TV KATAVON O] TNG £VVOLOGS TNG
TAPAYAYOV
S. Igliori, L.F. Godoy, Pontificia Universidade Catdlica de Sdo Paulo, Sdo Paulo — Brazil
sigliori@pucsp.br Ifgodoy@uai.com.br

> awtd 1o épbBpo mapovoidlovrar amoteAéopata omd PO SyVOOTIKN HEAETN TOVEO OTIS OVLGKOAEG mOL
dpovpyovvtor ot dadikacio SacKaAlac/LadnoNg TG £vvolag Tng mOpay®@YoL, Ol OTOIEG TPOKVLATOLY and TN
oOYYLoT TOV POTNTAOV OVAUESO GTN CMUOGCIO KoL TI ONUEWOTIKY OVOTOPAoTacT aLTNG TS £vvotag. Ot duckoiieg



OV aviveDTNKOV oo TN HeAETN Kot emonpaivovol 6” avtd to apBpo TponABav amd Tig amavTnoes Tov ANednkay
pe po oglpd Te0T Kot cuveviehEemv 168 portntdv, and 78 devtepoeteic POTNTEG TUNHOTOS UNXOVIKOV KOl TO.
vrélowa 610 AAIcLO HoBNUOTOg SO0KTIKNG Yo HeAhovVTIKoUg Kabnyntés Mabnuatucodv. OAot ot pottntég lyav
NN aoyoindet pe 11 mapaydyovc. Avt 1 perétn Paciletoar ot Bewpio tov [ediov Avarnapdotaong tov Raymond
Duval. To omotedéopoto a&loroyndnkav pe moootikd dedopéva, ta omoia pmopel va. cvvoyioBobv wg eéng: H
OYMHOTIKY OVOTOPEGTACT) TNG TOPAy®dYoVL €pUNVEVETAL MG “epamtopévr gvbeid’™ 1 avoamopdotacn HEGH NG
(QUCIKNG YADCOOG, «TOpAy®YOs», EPUNVEDETOL MG 1) TOPAYOYOS LG GUVAPTIONG GE CUYKEKPLUEVO GNUEID 1| ©G M)

173 ' )

TaPAy®mYog CLUVAPTNOT KOl 1) GULUBOAIKY OVOTOPACTUO, (’)n(og%,y (x), f (x) 6o pmopovce va mapet
X

SLPOPETIKEG ONUACTIES.
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H dwyeipion Tov padnpotik@v vonuatov 61 oyoikn Tdén

M. Kardpopidov, [Taverioto Ioavvivov, mkaldrim@cc.uoi.gr
M. Tlekaxn, Apiototédeio [Mavemotmpio Oescarovikng, tzekaki@nured.auth.gr
X. Zakovidng, Anpokpiteto [averiot)o Opdkng, xsakonid@eled.duth.gr

Ot mévie pedéteg mov maPOVGLILOVIOL GE LTV TNV EPYUCI0 EMIKEVIPOVOVTOL GE OWYELG TNG Olyeiplong g
KOTOOKEVNG TOL LOONUATIKOD VONUOTOG Ond TOVG OUCKAAOLG oTnV TAEN: TO XEPWOUO TOV EMIGTILOAOYIKOV
oTolElOV TOV podnuoTIKOV, Tov TpdTo Tov yepilovtor v gpyacio kol ta AGON TV pabntdv Kol o oYuHoTo
emkovoviag wov viobetovv. Ta amoteAéopata deiyvouv OTL 1) SlaElPIoT TOV TEPIEXOUEVOV GLYVA S10GTPEPADVEL TO
pofnpotikd vonuo Kot etvol OloAEKTIKE ouVOEOEUEVO LE TO EMIKOWVAOVIOKA OCYHOTO KOl TPOKTIKEG TTOV
PN OLOTOLOVVTOL.
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Y101y Eio Y10 TV CLUTEPLYOPE POLTNTAV TOV EMGTNLAV AYOYIS 660V aPopd 6TNV KATAVON 6N TG
£vvolag TG 0106TOPAaS 6TO TAUICLY TNG TEPLYPUPLKIG CTOTIOTIKIG

M. Kovpxoviog, E. Mavtaddxng , IITAE, ITavemotiuo Kprng, P€Bupvo 74100, mkourk@edc.uoc.gr

Ymv epyacio avtn eEetdloviol o1 SUGKOAEG TOL CLVAVTOVY Ol POLTNTEG GE OTL APOPA TNV KATAVONGOT TNG EVVOLag
™G SoTMOPAg Kot TV HETPOV NG, oTe TAAIGL €VOG HOBNUATOS TEPLYPUPIKNS OTATIOTIKNG. To péddnuo ovtd
npaypotoromnke pe @ountég tov IMadaywywod Tunpoatog tov IMavemomuiov Kpimg. H avdivon g
CUUTEPLPOPAS TOV QOLTNTAOV Oeiyvel OTL Ol KLPLOTEPEG OO TIG SVOKOAMEG OVTEG, €IVOL €VVOLOLOYIKOD Kot Oyl
SOKAGTIKOD YOPOUKTAPA Kot OTL deV €lvar E0KOA0 Vo avTILETOTIGO00V pécw TG ddackaiiog. Tovto dg, mapdti M
TEPLYPOAPIKT OTATIOTIKY EIVOL TO ATAOVGTEPO EVVOLOAOYIKO TANIGIO GTO OMOl0 GLVAVTATOL 1] £VVOLld TG Jl0GTOPAG.
Ot wpoavopepbeices SuckoAieg lvat 1010HTEPO CNUAVTIKEG GE OTL AQOPEL TNV JLOKDUAVET.

H avdAivon g oopmeptpopds TV QortNnTtdv 6€ GLUVOLOCUO LE TNV EMOTNUOAOYIKT avdAvoT Tov B€patog odnysel
omv 0éon OTL KOTOAANAQ epunvevTiKd povtéAa, Wdwitepa, oamd Tov yopo TG Dvoikng Oa pmopovoav vo
GUUPBAALOVY OTNV GVTETMOMICT GLTOV TOV dVGKOM®MV Kol oty Babitepn katavonon e £vvolag e d10emopdc.
211 ovvéyeto Tov GpbBpov eEetalovtat optopéva amd ovTd To LOVTELD Kol £101KOTEPX, EKElva GTO Omola 1) drakduoven
umopei va epunvevbel wg péon evépyeta (duvapukn 1 kvntikn). HopdAinho, ovaidovtol ot SdaKTIKEG SVVOTOTNTES
OV TTPOGPEPEL M YPNOT] QVTOV TOV LOVTEA®V OTO TAAICI0 EVOG LAONLOTOG EIGAYWOYNG OTN CTOTICTIKY.

she st st sfe she sk sfe she sie sk she she s st sfe sl sk ste shesie sk sfe sl sie sk sfesiesk sfeskeskeosk
Ta LETOVPYIKA YOPIKTNPLOTIKAE TN OLKOYEVELUG KUL 01 OPLOUNTIKES YVOGELS TOV VIOV

X. Agpoviong, M. Xatinhap, IITAE Oropwvag, [Havemoruo Avtikig Makedoviag,
lemonidi@eled-fl.auth.gr, myrsini@in.gr

211 CLYKEKPIUEVN EpYOTia TOPOVGIALOVTAL TO. ATOTEAECUATO, OO Lo EPEVLVA TAV® GTN CLGYETION TV AEITOVPYIKDV
YOPOUKTNPIOTIK®Y NG OWKOYEVEWG ME  TIG aplOuntikég yvaoelg tov vnmiov. o vo eEetdoovpe to. AEITOLPYIKA
YOPOKTNPLOTIKA TNG OIKOYEVELNG, ETIKEVIPOONKaALE o€ 3 Tapdyovtes: oTo £peBIGLOTO TOL VTLAPYOVY GTO TTEPIPAAAOV
TOV TMOS100, GTN OTAGN KOl TN CUUUETOYN TOV YOVE®V OTEVOVTL G° OLTA To epediopata Kol 6T OTACT TOV YOVEDV
amévavTt ot Palnon Kot Tig yvdcelg Tov Todidv toug. o va e€gtdoovpie Tig apliuntiKég KavotnTeg TV Tudldv
emAéEaple 600 BEPATIKEG: TV TPOPOPIKT opiBpnon Kot Ty avayvmon Tov aplpudy.

To oamotedéopata TG £€pgvuvag OVTNG Ogiyvouv OTL LTAPYEL OETIKN) GLOYETION OVAUESH OTO. AELTOVPYIKA
YOPOUKTNPLOTIKE TNG OKOYEVELOG KOl TIG aplOUNTIKEG YVAOCES T@V VNTimV. Andadt], To Toadid Tov yvopilovv apkeTd
KOAG TNV TPOQOpIKn aplfuntiki akoiovbio Kot propoldv va avayvopilovv ToAAovg aplfpovg Tpoépyovial omd
OLKOYEVELEG TTOV GLUUETEYOVV VEPYE 0TV Kaldnpepvi (0N TOV TodidV TOVG.



sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk sk ske sk skeoskeoskeoskoskoskosk
AW OKTIKY TOV MoOnpatik@v kol AeEikoypagio
II. Awapddxng, Ap. Awaxtikig tov Madnpatikdv Kabnyntig Apcsakeiov, linardak@otenet.gr

Ymv gpyocio avty Topovctdloviar ot TPOPANUATIOHOl Kot Ol €MA0YEG TTOL £YWVOV KATG TNV oLYYpPOQN TOV
HaONpoTiK®Y ANppdtov yio 1o «Aggcd ya to Zyoigio kot o I'pageion tov kabnyntod I'. Mropmivid.

ApyKd 6T0 KeiEVO ovaADETAL O TPOTOG EMAOYNG TOV AEEE®V TTOV cvpumepAapPdvovTol, OTMG Kot 0l SVGKOAES TOV
npoékvyav ggattiag g dtapoporoinong mov gupavifetar avapecsa oty Bewpio g Aegikoypapiag, ,ovapoptKd |
T YeVIKA AEIKA, Kol TV Tpoceyyicemv evog epevvith TG Awoktikng tov Madnpatikdv Ev cuveyegio avalvovtot
01 AOYOLl Y10 TOVG OTOI0VG, G€ GALEG TEPIMTAOGELS £YIVE N EMIAOYN Ol OPIGHOL VO €IVl TTO «OWGTNPOI» MG TPOG TNV
Kown aichnon Kot oe GAAEC TEPIMTAOGELG EYIVE 1] EMAOYN Ol OPIGHOTL Vo Etval AyOTEPO «OLGTNPOD Kol TEPIGSHTEPO
auecotl. Ztdyog Kol TV 600 TEPMmTOSE®V eivorl va 1eBohv Kdmola dpla 6TIG «GVUPACELS TOV OMLOVPYOVVIOL GTO
Yyohkd Mabnpotikd. oAld Kot 6Tov TpOTO pe TOV Omoio ypnoitomotovviot kdmolor Mabnpatikoi épor otV
KaOnpepvotTa

HopdAnia pe ovtd, oty epyacio. ava@EPOVTaL Kol ovaAbovTal 6pot Omwg «ZyoAukd Mabdnpotikd», «AdakTiKod
Sopforaioy, «epTod1o» K.4, Ol 0700l ATOTEAOVV Kot TO HempnTikd TG TAMIGLO

Téhog, avaeEpovTal KATOLEG O0MTEPES TEPIMTMCELS OPICUAOV GTIS omoieg 000NKe Wwaitepn Eupacn €€’ atiog g
dwapoponoinong v onoio veioTatol 1 cLYKeKPLEVN AN ota mAaicto Tov Mabnpatikdv o oyéon e v cuvion
xPNoN TG (T.). ACOUTTOTN YPAPIKHG TOPACTACNC).

H ovykexpévn gpyacia diver 1dtaitepn £ueoon ota TPOPALOTO OV SNUIOVPYOVVTOL amd TOV TPOTO YPNONG
OLYKEKPUEVOY AéEev ota Zyolkd Mobnuotikd Aapfdavoviog vroyn Tig AeEIKOYPOQIKEG TPOSAYPUPEG EVOG
A€o mov amevfdveTon 6TOV LEGO YPNOTN
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Knowledge of ordering relations in high school

C. Maranhio, L. Martinelli, S. Sentelhas, Pontificia Universidade Catélica de Sdo Paulo, Brazil,
maranhao@terra.com.br

This article introduces a research on the knowledge of relations and ordering relations in time by high school
students (15-17 years old). The study was carried out in three steps. In the first one, 3 groups of students: 34 first
graders, 26 second graders, and 26 third graders of a high school in the state of Sdo Paulo solved problems involving
relations and ordering relations during a test. Results showed that students used the relation “arriving before” as
having only the meaning of “arriving immediately before” (restricted meaning) and the ordering relation “not
arriving after” (restricted meaning) as “arriving before or at the same time as” (mathematical meaning). In the second
step, first-graders were submitted to a didactical intervention aiming at overcoming their restricted conceptions. In
the third one, these first-graders solved problems (similar to the ones used in the first step) in a post-test activity. We
analyzed the effect of the didactical intervention by comparing students’ performance in the first and third steps (pre
and post-tests). Results showed that students’ knowledge improved, because they showed broader, mathematical
understanding of these relations.

I'voon Tov oyécemv ordtalng 610 AvKeL0

C. Maranhio, L. Martinelli, S. Sentelhas, Pontificia Universidade Catélica de Sdo Paulo, Brazil,
maranhao@terra.com.br

>’ outd 10 ApHpo TaPOVCIALETAL [IaL EPEVVO GYETIKA LE TIS YVAOGELS TOV podntdv Avkeiov (15-17 etdv) Yo oyéosig
kol oyéoeig owdralns oto ypovo. H pedém mpaypotomombnke ce tpio otddio. 10 mpmdTo, 3 opddeg pontov: 34
TPAOTG ThENS, 26 devtepns kot 26 Tpitng téEng Avkelov oty moirteion tov Zdo ITdoro éAvoav katd tn Sidpkela
evlg 1601, mpoPAnuata mov eumepteiyav oyxécelg kot oyxéoelg owrains. Ta amotehéopata £6ei&av OtL ot pabntég
YPNOoTOiNoaV TN oYéomn “eTdvovtag Tpty and” cov va £l LOVO TN ONUAGI0 TOL “@TavovTag aKploOg Tpv and”
(Teplopiopdc g onuociag) kol g oyxéong ditaEng “oyxt eTavovtog HETd amd” (TepPloplonds TG onuociog) mg
“ptévovtag Tpv amd N TovTOYpova He” (LabnpoTik) onpocio). Xto 6e0TEPO GTAd0, Ol LoONTEG TG TPMTNG TAENG
vroPANONKaV o€ o S18aKTIKN TOPERPOON TOV GTOYELE GTNV LLEPPOON TOV TEPIOPICUEVAOV AVTIANYE®DY TOVS. XTO
Tpito 6TAd10, QVTOL Ol HUONTEG TG TPAOTNG TAENS EAvcav TpofANaTe (TOPOUOLN [LE OVTA TOV TPMOTOV GTASIOV) GE
éva LeTa-TE0T. AVOAVGOLE TNV EMIdpacT TNG OOAKTIKNG TapéRPacng cuykpivovtag TV enidoon Tov HodNTdV oT0
TPOTO KoL GTO TPITO OTAS0 (MPO-TECT Kot peTO-TeoT). Ta amotehéopata £5€1&ov OTL Ol YVMOELG TOV UaONTOV
BeAtidOnkav, Kabmg mapovcioacay upOTeEPT), LOONLOTIKT KOTOVONOT] VTV TOV CYECEMV.
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Ti £nads évog dackorog kKo o padntéic Tov g 1™ 1GENG Tov 5 yopvdaciov Podov o< £va padnpa
TAVO 6TV £VVOLU TI|G YOVIAG PUE TNV PN GT] CUYKEKPLUEVEOV YELPOTLAGTAV UVTIKELUEVOV

X. Mwteovirng, Exnadevticos- Yroynoerog Awaktopag TEITAEY, IMavemiotmpio Atyaiov

Ymv mapovoa epyacio, meptypdoetor 1 SodKacic oyedAGHOD Kol LAOTONONG KOOMS KOl TO  TPOKOUTUPKTIKA
ELPNUOTO TAOTIKNG £PEVLVOG, TUNUOTOS gvpuTEPNG €pevvag mov Ppioketal oe eEéMEn. Xtdyog g  etvon 1
dlepevvnon TV cLVONKOV, TNG ATOTEAECUATIKOTNTOS KOl TMV TEPLOPIGUMOV XEPIGUOD KOl ¥PONG CVYKEKPIUEVAOV
YEWPOTOGTOV OVTIKEUEVOV (G.%.0.) KOL VAIK®OV Y10, TV S1000KaAlD TOV Yovidv. MeletnOnkav 11 cupmepipopd Kot
0l TMPOKTIKEG TOV HOONTOV KOl TOL dACKOAOV GE U0 GEWPA JPUCTNPIOTATOV HE G.X.0. OTO TANICLL GLuViiBovg
oyohkng taéng A’ yopvoaciov. Ta amotehéopata TG Epevvag €0e1&av OTL 1 ¥PNON TOV G.X.0. Kol VAMK®OV Kol 6TV
epimTOOoN TG €vvowlg NG YOVING, OmMG Kol YEVIKOTEPQ, EYEL TAEOVEKTNUOTO KOl HEOVEKTALOTO, OTMG
emonpoivetoat dAlmote kot oty oiebvn Piproypaeio (Ball.D.L. 1992, Cobb P., Yakel E., Wood T., 1992). 't avtd
ypeWdleTal TPV 0 EKTAOEVTIKOG TO EIGOYAYEL 6NV TAEN Vo Yvopilel Kot va Adppdavel vToyn Tov, EKTOG TOV GAA®DY
TOPAYOVTIOV KOL TOVG TEPLOPLGHOVG TOV GLVOIEVLOLY TNV YpNon Tovg. EmmAéov va €xel emié&erl koTdAnia nedia
gUmeplog Kol EVVOLOAOYIKG TAGIGIOL Yol VO OXEOLICEL TIG dPOOTNPOTNTEG KOl VO OEUEMMDOEL TIG TOMTICTIKES
OAANAETIOPAGELG KO TPOKTIKES TNG TAENG.
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Avantogn evég mapepfatikod Tpoypappotos Yo 1 d0acKaria TG Exilvong padnpotikod
npofipatog

N. Movooviriong, M. IIttaing, K. Xpistov, Turua Emetpov g Ayoyns, Havemotiuo Kompov,
n.mousoulides@ucy.ac.cy

Xy epyacio owt) TapoLcIAlOVUE TIG apYES OVATTLENG KoL TO OTOTEAEGUOTO £VOG TAPEUPATIKOD TPOYPALILATOS
dwaockaiiog g enihvong padnuatikod cpofinuatog (EMII). H avémtuén tov mpoypappatog otnpileton otig apyés
tov poypaupatog RME (Realistic Mathematics Education), To omoio cuvdéel ta pobnuatikd pe v Kadnuepvi
Con. To mapeppatikd Tpdypappo avartoydnke, exiong, pe Paon tig Tapapépovg g kavotntog EMII 6mmg avtég
opilovtar ot OBewpia TOoL Propatikov Sopopod (cvomuoto SCS). Baowod otoyeio tov mapepPortikon
Tpoypappatog amotedel 1 evompdtoon oty dwackaiio EMIT véwov teyvoroyidv (OT®G AOYICUIKG OUVOLIKNG
YEDUETPIOG KOt AOYIOTIKA QUAAY). XTNV EQAPLOYT TOV TPOYPALLOTOG CUMUETELYAY 276 pabntéc Xt° TaEng OnpoTikon
oyohieiov (135 oy mepapatikny opdda kot 141 otnv opdda eréyyov). Ta aroteléopota TG epapproyng £det&av OtL
oL pofnTég NG TEPAPATIKNG Opddag giyav kKaivtepn emidoon oty wavotta EMIT and tovg podntég g opddog
eréyyov. Ot pabntéc G TEWPAUATIKNG OGS eiyov KoAvTepn €midoon oTo 600 amd To MEVTE GLOTHUOTO TNG
YVOOTIKNG avATTUENG (TO10TIKO KOl TELPULATIKO).
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H ntpéén tov IloAhamrhacro6p0d 6T0 TAAIGL0 EVOS TPOYPARNATOS EMUOPOOCTS AACKAADV
potopadmac Exnaidgvong

K. Nworovrovakng, IL.T.A.E. [Tavemioto Avtikiig Maxedoviag, kostas_nikolan2000@yahoo.gr

Anlovovtag 0Tt o Madnpoatikd £xovv po Iotopion 0AAGLEL oNUOVTIKA TNV €1KOVO OV €iYe QLT N EXCTAUN OTO
pétia tov ekmodeutikadv [potofdaduiog exmaidevong: ta pobnpotikd dev cuvoyilovion TAéov og £va TEMKO TPoidv
OAAG TpOKELTOL Y10 [0l S1odKacion LEGH 6TOV YPOVO Kol ToV ¥dpo. H KaTaoKELOGTIKNY EIKOVA Y10 TO OO LOTIKE Kot
L0 TOAITIGUIKY] TPOGEYYIoN GVTNG TNG EMIGTNUNG V0L O GKOTOG TNG TPONYOVUEVIG AvaPOPAS Kol amoTeLEl emiong
OVTIKEUEVIKO 0KOTO TNG TOPEUPAONS oG,

AGpopeg TEXVIKEG TPAEEDV Y10 VO EKTEAOVUE TOV TOAALOTAGGCIOGHO TPOTAONKAV GE SOPOPETIKEG 1GTOPIKEG
TEPLOSOVG: 1 OPOPIKT TEYVIKY, 1 KIVECIKN TEXVIKY], 1| OLYLTTIOKT KOl 1] POCIKT TEXVIKN Kol 0 TOAUTANGIOGHOG per
gelosia kot per crocetta peta&d GAAOV TEYVIKOVY Kot LeBOdmV.

H pwepn ApBpo-Iotopia oty apyn g mopéufacns pog oto miaicto g empopemons Aackdiov Ipwtofaduiag
Exmnaidevong n omoio otnpiletol o kataypapn HEPOVS TOV TPAYHATIKMV IOTOPIKAOV YEYOVOT®V KAOMDG Kot [ GEPA
amd JpooTNPOTNTEG Ol OTmoieg UTOpoOV o€ oLVEXEW Vo cvuvodedoovy v ApBuod-Iotopia emtpémovy v
oT00epomOiINGN Kol TNV EMEKTACT TOV YVMOGEMY TOVG CYETIKA LE TNV TEXVIKY TOL TOAAATAOCIAGHOD GE OKEPOLOVG
ap1Opovg.

A6 TIG TPOTEWOUEVEG TEYVIKES (AryuTTIOKN—POOIKN TEYVIKT KOl TEXVIKY per crocetta) o1 SAcKAAOVES OVOKAADTTOVV
TNV U1 HOVASIKOTNTO TV SadIKOCIMV Yo Vo Bpodve pia Avor Kot poboivouv va cuykpivouv, va avtimapafiiiovy,

VoL EMYEPNUATOAOYOVV KoL VO, GKEPTOVTOL GTO, LOOTLLOTIKG [LE IGTOPIKN TPOOTTTIKT].
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The use of probability as a source of problems in mathematics teaching
G. Noél, Université de Mons-Hainaut, Belgique, guy.noel@umh.ac.be

We consider the player's ruin problem and show how to solve it both by an experimental method and by theoretical
processes. This approach can be transferred to other similar situations and provoke such activities as modelization,
simulation, comparison. . . The level of mathematics encountered makes it possible to present that activity to pupils
of about 15 year old.

H ypion Tov mBavotitov ot didackario Tov Madnpatik@v og KetaAinin anyn apofpinpatov
G. Noél, Université de Mons-Hainaut, Belgique, guy.noel@umh.ac.be

Mehetape to mpofinua e kotaotpopns tov moikty (player's ruin problem) kot mopovsidlovpe 10 TMOG PTOPEL va
ABel 1000 pe pio mepapoTiky péBodo 6co ko pe Bsopnrikég Swdikacieg. ALt M TPOGEYYIoN WUmOpEl va
petapepbel o TOPOUOIEG KATAGTAGEL KOl VO TPOKOAEGEL TO €PEDIGHO Yoo SPOCTNPLOTNTEG OTMG LOVTEAOTOIN G,
Tpocopoimon, ovykplon... To eminedo TV HOOMUOTIKOV TOV OROUTEITOL, EMTPEMEL TNV TOAPOVCINCT TNG
dpaotnpottog o€ pobntég nAkiog mepimov 15 etmv.
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Possible causes of failure when handling the notion of inflection point

R. Ovodenko & P. Tsamir, Tel Aviv University, Israel, reginaovod@yahoo.com, pessia@post.tau.ac.il

This paper describes a study that examined the solutions of prospective mathematics teachers when working with the
notion of inflection points -- their errors and possible reasons for these errors. In this paper we focus on another
aspect of inflection points and we address prospective teachers’ difficulties when working with different types of
tasks that involve this notion. We use Tall and Vinner’s (1981) notions of concept image and concept definition to
analyze prospective teachers’ correct and incorrect conceptions of inflection points. We examine the question: What
concept images and what concept definitions of inflection points can be identified in prospective secondary school
mathematics teachers’ solutions to verbally and graphically presented tasks? What are possible origins of these
images and definitions?

We investigated 56 prospective mathematics teachers, who participated in the course “Didactical Issues of High
School Mathematics” (DIM), as part of their studies in a teacher education program for secondary school at Tel Aviv
University. All participants had a first degree in mathematics, mathematics education or computer science.

During the course, the first 15-20 minutes of each 90-minute session were dedicated to the prospective teachers’
individual work on worksheets that included mathematical tasks and occasionally also didactical problems. When the
prospective teachers submitted their completed worksheets, they usually continued working on certain tasks in small
groups, and then all engaged in a concluding, whole-class discussion. Here we examine the prospective teachers’
solution to the worksheets that were distributed in the first two lessons and we focus on the participants’ reactions to
three representations of tasks that addressed the notion of inflection point.

We identified four types of errors in the prospective teachers’ solutions to the tasks: Prospective teachers tended to
regard (1) f(x) = 0 as a necessary condition for an inflection point, (2) f“(x) = 0 as a necessary and sufficient
condition for an inflection point, (3) the condition that “the graph increases (decreases) before the point and after it”
as a sufficient condition for an inflection point. They also pointed to (4) the location “where the graph bends” as an
inflection point.

An initial evaluation of the reasons that may underlie the prospective teachers’ erroneous solutions yielded that the
solutions were mainly related to the prospective teachers’ previous knowledge about investigations of functions
(errors of Types 1 and 2 as listed above), some errors were rooted in prospective teachers’ images associated with
driving or flying (errors of Type 4), while the last type of errors (3) seemed to relate to both the prospective teachers’
previous mathematical knowledge and their daily life.

IIBavéc mtieg amotvyiog KOTA TO XEPLOUO TNS £VVOLOS TOV GTUELOD KOUTNG
R. Ovodenko & P. Tsamir, Tel Aviv University, Israel, reginaovod@yahoo.com, pessia@post.tau.ac.il

Avt6 T0 GpBpo TEPLYpAPEL 1o LEAETN TTOV eEETOIOE TIG ADGELG TOV PEAAOVTIKGOV KAONyNTOV HobNUaTIK®V Katd TV
eneEepyacia ™G £vvolag TV onueiov Kapmng — ta AdBn Tovg Kot mhovovg Adyovg YU avtd to AdOn. £’ avtd 10
apbpo eotalovpe oe pio GAAN OYn TOV ONUEI®V KOUTNG KOlL OVOPEPOUACTE OTIS SVOKOMEG TV UEAAOVIIKGOV
EKTOUOEVTIKOV OTOV  OOVAELOLV LE JSPOPETIKOVG TOMOVG OOKNOEMV TOL EURMEPLEYOVY OLTH TNV  £€vvold.
Xpnopomnoovpe Tig évvoleg Tov Tall kon Vinner’s (1981) yio v €vvoloAoyikn €1KOVO KOt TOV EVVOLOAOYIKO OPIGHO



Yo Vo 0VOADGOVE TIG COOTEG KO ECQOALEVES OVTIAMNYELS TOV HEALOVTIKMOV EKTOOEVTIKAOV Y10l TOL OUEIN KOUTNG.
E&etdlovpe to epdnpa: Tloteg vvolohoyikés elkdveg Kat o0t EVVOLOA0YIKol opiopol Tov onueiov kaumng propset
VO ELEOVIGTOVV OTIC AVGELS TOV LEALOVTIKAOV S1000KOVTOV LoBNUATIKOV dg0TeEpOPAdLLLaG EKTOIOEVONG GE AOKTCELG
AEKTIKO SLOTUTTOWEVES KOl TOPOVGIACHEVES LE YPOUPIKES avamapactdoels; Iowa eivar n mbavn tpoéhevon avtdv TV
EIKOVOV KOl OPICUDV;

E&etdoape 56 peAloviikovg kadnyntég padnpatik@dv, ot omoiol GUUUETEXOV 6TO0 pabnuo “AdaktiKd Oéuata Twv
MoaOnpotikdv tov Avkeiov”, ®¢ HEPOG TV OTOLOMV TOVG G €VO TPOYPOLLO EKTOIOEVONG JOACKOVI®OV
devtepofaduiag ekmaidevong oto [Mavemompio Tov Tel ABiP. Ohot ot cuppeTéyovTeg giyav Eva TPMTO TTLYIO GTA
MoaOnpotikd, oty Mabnuatiky Exrnaidevon 1 oty Ememun Yroloywotdv. Katd ) didpkea tov poabnuatog, to
npodta 15-20 Aentd xéBe 90Aentng ovVAVINONG AQEPOONKAV OGNV ATOMUIKY €PYacic. TV HEAAOVIIKOV
EKTOUOEVTIKOV G QUAAN €pYyOciag To omoio mepleAduPovay aoKNCEL, HAOMUOTIKOV KOl TEPLOTACIOKA EmTioNg
dwaxtikd mwpoPiuata. Otov ot peldoviikol kafnyntég vaéfoiav to OAOKANPOUEVO QVAAG €pYOCing TOVG,
ocuvéyllav ovvnBmg vo. SOVAEDOVY G WIKPEG OUASEC AV GE CLYKEKPIUEVEG OOKNOEIS, Kot €merta OAot pali
OCUUUETElYOV 0€ KOTOANKTIKY cvl{Rtnon OAng g taéng. Edm egetdlovpe T1g ADoELS TV HEAAOVTIKOV Kadnyntdv
poOnpotik®y oto pUAAN Epyaciog mTov davepmnkay oto dV0 TPMTO PadaTA Kol EGTIALOVE OTIC AVTIOPACELS TV
GUUUETEYOVIMV GE TPELS OVTITPOCMTEVTIKES OOKNGELS TOV eE€Taov TNV £vvold TOL GNUEIOV KOUTNC.

IIpocdiopicape t€60Ep1g TOTOVG AABDY GTIG AVGELS TV UEALOVTIKAOV O1000KOVTOV oTIG aoknoels: Ot peAloviikol
dwdokovteg étewvay va Bewpnoovv (1) 1 (x) = 0 og avaykaio cuvOikn Yo éva onueio koumng, (2) f'(x) = 0 og
avoykaio. Kot kavi] ouvOnkn yio éva onpeio kapmng, (3) n ocuvinkn o6t "n ypaeik) mTopdotacn gival avéovoa
(pBivovca) mpv Kot petd omd To onpeio avtd" g tKovr cuvinkn yo éva onpeio kapmng. ‘Edsi&av emiong (4)
0éom "omov 10 Ypdenpo KpaTETOL" ¢ ONUEI0 KOUTNG.

M apyikn a&loloynon Tov AOYoV Tov UTopodv vo kpofovtal micw omd Tig AovOucHEVEG ADGEIS TOV HEAAOVTIKOV
EKTOUOEVTIKAOV OgiyVeL OTL 01 AVGELG 0POPOVCAV KVPIMG GTNV TPOTYOVLEVT] YVAOT] TOV HEALOVTIKAOV EKTAUOEVTIKAOV
v T pEAETN TV cvvaptoewv (AaOn Tomov 1 Ko 2 o whve), pepucd Addn eiyov ™ pila ToVg OTIG EIKOVEG TOV
UEALOVTIKOV EKTOOEVTIKAOV OV GyeTilovtay pe tnv odnynon i to wétaypa (AdOn tov tomov 4), evd 0 TeAevTaiog
Tomog Aabmv (3) gaivetarl vo a@opd T0G0 GTNV TPONYOVUEVT] LOONUOTIKY YVOOT TOV UEALOVTIKMOV EKTOIOEVLTIKMYV,
0G0 Kot 6TV Kadnuepiv toug Lon.
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Developmental Mathematics

M. E. Paradise Northern State University, Aberdeen, South Dakota, USA, paradise@northern.edu

Developmental mathematics was introduced in the American postsecondary institutions and it has taken firm roots on
their campuses. The reason for this, professed by the educators who support it, is that a relatively large number of
entering students lack the knowledge and skills required to successfully complete even the most elementary course of
collegiate-level mathematics. This development has raised several questions. Some university mathematics
departments and conservative taxpayers and politicians question, albeit for different reasons, the appropriateness of
the presence of such programs on the collegiate level. On the other hand, a good number of educators on all levels, as
well as liberal and progressive citizens and politicians support this development. Still, hardly any reliable research
indicates its effectiveness. This paper introduces the reasons and manner of the emergence of developmental
education in general and developmental mathematics in particular. It includes present practices, contents,
organization and delivery, as well as the writer’s findings by experience, through anecdotal comments of his
colleagues around the country, and by researching the relevant literature.

Evioyvtikn Exnaidogvon ota Madnpatika
M. E. Paradise Northern State University, Aberdeen, South Dakota, USA, paradise@northern.edu

H Ewvicyvuixn Exkrmoidevon orta Mobnuotike (Developmental Mathematics) eionydn ota Apepicovikd 1dpvpoTo
TprtoPaOpiag ekmoidevong Kot £xel AmOKTAGEL YEPES PACEIS GTA TPOYPAUUATO 6ToVd®V Tovs. O Adyog Yoo TV
eEEMEN T, GOUP®VO LE TOVG EKTOUOELTIKOVS OV TNV vrootnpilovv, eivor 6Tl €vog oyetikd peydAog aptBpog
TPOTOETAOV POITNTMV GTEPEITAL TOV YVAOOCEMY KOl TOV Oe&l0TNTMV TOV OTOLTOVVTOL Y10 TV EMLTUYN TOPOKOAOVONON
OKOUO KO TNG O OTOLYEINO0VS Gelpds padnudtov akadnpoikov emmédov Moabnuotikav. Avty n e&éMén €xet
gyeipel oplopéva  epotipate. Mepikd TovemoTokd Tpuqpotoe Madnpotikov, Kabodg Kot ouvtnpnTikoi
(OPOAOYOVLEVOL KOL TTOALTIKOT, OV KOt Y10 S10pOpeTIKODS Adyoug 0 KaBévag, apeiofnTtodv Ty KOToAANAOTTA TG
VopENG TETOLOV TPOYPAUUATOV 08 aKaONUAIKO eminedo. Ao TV GAAN TAEVPA, £vag IKOVOS aplOIOg EKTAOEVLTIKAV
oAV Tov PBabpidov ekmaidevone, poll pe por pepida QIAEAEDBEP®V KAl TPOOSEVTIKMOV TOAMTMV KOl TOATIKOV
Taocovtal VIEP avTNG NG e&EMENGS. Méypt otiypng, dev vdpyetl oxeddv Kapio a&lOTOT EPELVO TOL VO, VTOSEIKVOEL
TNV KOTOAANAOTNTA 0LTOV ToL gyyelpnpatoc. H mapovoa gionynon mopovstdlel Toug AGyoug Kol TOV TPOTO TG
avadvong g Evioyvtikic Exmoidsvong YevikOtepa Kot TG Evioyvtikng Exmoidsvong oto. Mabnuotikd €W01KOTEPO.
TNvetar avoa@opd oTIc TOPIVEG TPOUKTIKES, GTO TEPLEYOUEVA, TV OPYAVEOOT KOl TOV TPOTO TAPOYNS TG, KABmS Kot



OTIS OLOMIGTMCELS TOV GLYYPUQPEN OV TPOEPYOVTAL OO TNV EUTELPIN TOV, LEG® OVEKIOTOAOYIKMV GYOM®V TV
OLVOOEAP®YV TOV KOl HECH EPEVLVOG TNG OXETIKNS BiiAoypapiog.
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H xatavénon kot exilvon AekTik@v tpofinpdtov and Tovg padntic Tov Anpotikov
oyoieiov pe podnorokés ovokorieg oto Madnpatikd: Mo TEWPUNOTIKY] O100CKAALQ

I'. Mepwherddxng, Zyoiwcog oppovrog ILE., Awddktop I1.T.A.E. ITavemompiov Kpnmg, gperikleid@sch.gr

Ot pabntéc pe pabnooxég duokorieg oo Madnpatikd ce €vo OTUOVTIKO TOCOGTO TOVLS, aKOUN Kot OTav (OltovV
oTIC HeYGAe TaEelg Tov dMpoTikoL, avrtipetonilovv cofapés dvokolieg otV eniAvorn AekTtik®v Tpofinudtov. Me
v mopovca gpyocioa Oo mOPOVOINGTOOV EPEVVNTIKG OMOTEAEGHOTO TTOL OQ@OPoVV pio mepapotiky pédodo
S10acKAAlNG TOV €lxe G OTOYO TNV AVTIUETOTIOT] TOV OVCKOADV GTNV KOTAVONGCT Kol ENIAVCN TPOocHETIKOV Kot
TOAMOTAACLOOTIKOV TpofAnudtov. To aroteléopoto g VOALAKTIKNAG ovt HeBddov didackaiiog aloloyodvrot
oLYKPIvVOVTOG TG EMBOGELG dVO OPAdOV HabNTOV pe pabnotakég duokorieg ota Madnpotikd oty exilvon AeKTIKOV
TPOPANUATOV TPOGHETIKOV Kol TOAAATANCIOCTIKOV dOp®dV He pikpovs apiBpovg (<100). H cuykpotnon tov dbo
onadwv podntdv pe pabnolakég duokolrieg £yve pe e&iocwon katd (edyn ©g Tpog Tpelg PAcIKONG TAPAYOVTES: ) TIC
emdO0ELg TOVg oTo. Madnpatikd, B) to eOAo Tovg Kot y) TN YEVIKN Tovg vonuooHvny. Ot emddcElS TG OHASOS TOV
pontov pe podnotakég dvokorieg, mov déytnrov ™ dwaktikn mopéuPaocn (I1.0.), cvykpivovtor Tpv Ko PeTd T
ddaokaAio. Zvykpivovtor emiong pe T €mMOO0EL TG OUAdAS TV HadnT@v Tov de d€ynKav Kopio TpodcHetn
dwaokario (O.E.). H mepapotikn avty pébodog didackariog elye 0¢ amoTéAecHa TIG GOQMG KAADTEPEG EMOOGELG
NG OHASOG TOV LOONTOV TOV SEYTNKAV TN S10ACKOALN OTNV KOTOVOTOT Kol ETIAVGT AEKTIK®V TPOPANUATOV.
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Yyeoraonog pog o1 aKTIKNG Tapippaonc, pe T fondeia Loyispikov, og tpofinpate Thonynone,
KoTaAMAa yro wodd nhkiog 5-7 etav

I'. MoAvldng, Puoikds - Madnpatikds, Yroynorog Awdxtopog Ilavemompiov loavvivev

O xdPOG NG TPOGYOAIKNG KOl TPOTOGYOAKNG 0ry®YNG Kol kTaidgvons Bempeitar TAEov dpPYLog yia Ty ovalntmon
TPOTMV EVEMUATOONG GTO AVOAVTIKO TPOHYPALULA TOV SPAGTNPIOTHTMY TOL YPNCLOTOI0VV NAEKTPOVIKO VITOAOYIGTN.
"Etot, gpoavietat 1 ovaykn 1 eKTodgVTIKY KOWOTNTO TOV HOONLOTIKOV VO TPETEL VL EGTIAGEL GTOVG TPOTOVG LLE
TOVG 0Toi0Vg T faCICUEVE GE VITOAOYIOTY TEPPAALOVTO HTOPOVV VOl EVIGYDGOLV TIG KATUOKEVEG TOV LAOLOTIKOY
EVVOLDV TOV TOSIOV HECH TNG OAANAETIOPOOTG TOVG He GAAA TOUdLYL KOl TOVG SUCKAAOVS TOVG. TNV EPYOCI [LOG
avtn Ba avapepHovpe 6to oYedlooUd LG SIBOKTIKAG TOPEUPACNS TOV £XOVUE ETOLUAGEL, Y10 VO, TPOYLLOTOTO Ol
oe vmayoyeio 15 Toididv. o ¥p1CUYLOTOMCOVUE EKTULOEVTIKO AOYICUIKO KATAAANAO Y10 dpOoTNPLOTITES
TPOGAVATOAIGLOD KOl KOBOPIGHOD S10dpopi®dV (TAONYNONG), AVOTTOGGOVTAS TOPAAANAL £vo GEVAPLO TOV Oa
OTOCKOTEL GTNV EKUETAAAEVOT) TOV ELPOVILOUEVOV LAOMUATIKOV EVVOILDV.
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Pragmatic, epistemological, and heuristic values in CAS enhanced mathematics education
C. Sarvari, University of Pécs, 7624 Pécs, Boszorkany ut 2, Hungary, sarvari@witch.pmmf.hu

Technology applications in general and Computer Algebra Systems (CAS) in particular disrupt the existing
epistemological balance both in theoretical and in practical mathematical work. Owing to the use of CAS modules
numerous mathematical procedures are re-evaluated with regard to pragmatic, epistemological, and heuristic values.
In this paper, I will examine the process of re-evaluation and illustrate it with specific examples from calculus

[pokTtikég, eMoTNRoLoYIKEG KoL gVPETIKEG atieg oty eumiovTicpévy pe CAS podnpatikn
gkmaidgvon

C. Sarvari, University of Pécs, 7624 Pécs, Boszorkany ut 2, Hungary, sarvari@witch.pmmf.hu

O1 teyvoloykég epapproyés yevikd kot 1 Ahyefpa Yroloyiotikdv Xvotnpdatov (CAS) edwdtepa, KoTopyodv v
VIAPYOVON EMIGTNLOAOYIKT] 1G0PPOTio, Kot 6T BepnTiki ko oty podnpoatikn epyoacio. EEattiag tng ypnong tov
CAS omv dwaockario, molvdplbpeg pabnpotikéc Swdikooies emavabloloyovviol o€ oxéon HE TPOKTIKES,
EMOTNUOAOYIKEG KoL gvupeTikég adieg. T° avty v epyacia Ba eEetdowm ™ dadkacio g enavaSloAdynong Kot Oa
™V eneéNyNo® e GLYKEKPLEVO TOPUSELYLOTA OO TOV OMELPOCTIKO AOYIGHO.
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A place for differential geometry?

E. Saucan, Software Engineering Department, Ort Braude College, Karmiel and Mathematics Department,
Technion, Haifa, Israel, semil@tx.technion.ac.il

Differential Geometry of curves and surfaces is of high importance in such fields as Computer Graphics and
Computer Aided Geometric Design and their applications. In practice, few Computer Science or Software
Engineering students take a Differential Geometry Course, neither do they relate to it. We believe that this is a
consequence of the traditional approach that includes a multitude of formulas, systems of partial differential
equations and tensors that do not convey Geometric Intuition and involve a technical apparatus beyond the one
acquired in the Calculus Courses. We propose an alternative approach, based upon the discrete equivalents of the
differential notions. This approach is intuitive and befits the discrete and piecewise-linear contexts. It also allows the
student to familiarize early with modern methods and research problems. We show how to introduce various discrete
equivalents of such fundamental concepts as Gauss and Mean Curvature, Lines of Curvature and Geodesics.

M 0¢om Yo ™) Awe@opiki 'eopetpia;

E. Saucan, Software Engineering Department, Ort Braude College, Karmiel and Mathematics Department,
Technion, Haifa, Israel, semil@tx.technion.ac.il

H Awgopikn T'eoperpio. KOUTLUADY KOl ETUPOVEIDV €IVOL HEYOANG ONUACIOG OE TOUEIG OT®G 1 MAEKTPOVIKN
YPOPLIOTIKY KO TO YEOUETPIKO GYES0 pe T Porfeia nAeKTpoviKoD VTOAOYIOTH KAOMG Kol OTIS EQAPUOYEG TOVG. TNV
pakn, ehdyiotor eottntég [TAnpoopiknig 1 Mnyavoroyiog Aoyiopkod maipvouy padnpoa Atapopikng I'eopetpiog,
Kot ovte €yovv oxéon pe avtd. Iliotevovpe 6TL avtd eivar cvvémewn g mapadootokng peBoddov, 1 omoio
nepAappavel TAN00¢ TOTOV, GLGTNUATOV UEPIKOV SOPOPIKOV eEI0DCEMV KOl TOVUGTAOV TOL OV LETAPEPOVY TN
T'eopetpkn AloicOnon Kot eumepiEyovy Eva TEXVIKEG TEPAV OLTOV TOV AmOKTHONKAY GTO LobHoTe ATEIPOGTIKOD
Aoyiopov. Ipoteivoope pio evarloktikny pébodo, mov Poaciletor oto S1aKpITd 1IGOIVVILN TOV SOPOPIKDOV EVVOILDV.
Avt 1 nébodog eivan droncOntikn kot appodlel ota doKPLTd Kot Katd TUMUHOTO Ypopupukd Tiaiclo. Emtpénet emiong
o010 outnt va e&okelwbel vopig e TIg oOyypoveg HeBOdOVE Kot TO. EpELVNTIKA TPOoPApaTa. Aglyvovpe TmG Vo
glodyovpe mowkilo S10kp1td 16000vapa TETOIWV BEPEMOIDY EVVOLDY OTMG 1 HECT] KOUTVLAOTNTO KOt 1] KOUTVAOTNTO
Gauss, YPORUEG KOUTLUAOTNTOG KOl YEMOOUGLOKES.
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M potacn “Arrayng ITlaroiov” oTig 6urhoyioTiKES dradikacisg Tg Evkieioclog [Neopetpiog Tov
Avkeiov, pe a@opun pEPOG TOV £PYoV “mepl EMAESMV 1GOPPOTLAOV” TOV APyLunom

A. Zrpavtladrog, Zivonng 10, 14341 Néa Dhadérpeto, astrantzalos@hotmail.com
Mapovoialetar pe cvuvtopio pio SIGOKTIKY HETATANCT TOL TPOTOL UEPOVG TOV Epyov “Tlepi emmédmwv 1ooppomdY”
OV ApyYIidN Kot 0t GLVAKOAOLOES EMMTAOGELS TG, e GTOXOVG:
-Tnv avadelgn tov dokAadikov yapaktipo tov Evikdeideiov tpomov okéyng Non omd Ty apyaidTnTo.
-Tnv ewwayoyn otov Evkieideto tpdmo okéyng, pe v “amddeitn” tov “vopov 1eoppomiog Tov pHoyAdv” ot Bdaon
TOV POV TPOTOV, KOBOPE ETOTTIKOD YOPUKTHPM, ALTHATOV TOL ApyLundn.
-Tn ov{Rnon evog mapadetypotog “apalpetikng dadikacios” (o) omd 0 PuoKd dimoro “BAPoc COUNTOC — KEVTPO
Bapovg Tov” otV aenpNuévn Evvola “onpelakd Papog” Kot (B) amd tov poyAd oty évvola “evfvypappo cHoTua’.
-Tnv a&lomoinon TV TPoNYOHUEVOV EVVOLDV, GE GUVOVAGHO LE “TapadoyEs” (AEIOUATO) TOL TPETEL VO, IKOVOTOLOVV
wote vo evtdocovtol 610 Bewpntikd mhaicto g Evikieideiog Newpetpiag, yio Tov €podacud tov podntov pe évo
dAho, dapopeTikd amd 1o EvkAeideto ko amoTteAeGHATIKO GE EIOIKES TEPMTOGELS, LeB0S0A0YIKO TAGIG10.
H epyacia, mov gvidooetotl kot og évav oM ev e&eli&el yevikotepo melpapatiopd yio ) dwackorio g 'empetpiog
omv A" Avkeiov, amoteleitor and 600 pPEPN: TO TPMDTO UEPOG, TOL OVAPEPETOL GTO £pYo Tov Apyndn “Tlepi
EMTES®V 100PPOTIAOV”, SIOACKETOL KOTH TO TPMTO TETPAUNVO TOV TPEYOVTOS GYOAKOD £TOVG, EVD TO dEVTEPO, TOV
aPOpPa TIG OOOKTIKEG EMNTAOCEL (EQuploYEG) 6cmV Tponyndnkav otov Koppd g dwbackoriog g EvkAeidelog
T'eopetpiog, mpofAénetor va ddaybel oTo dgvTEPO TETPAUNVO.
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Mo kowvovpyla mpocéyyion g owdackariog g Evkieideriog I'eoperpiag otnv A’ Avkeiov
II. Xtpavtiorog, Mabnuatiko Tpqpa, Maveriotmpo Abnvov
Oa avorlvBovy TEPIMTTIKAE 01 GTOYOL Kot TO TTEPLEYOUEVO [aG TPOTACNG Yo TN ddackaAio oty A’ Avkeiov g

Evkdeideiag T'empetpiog, Baoiopévng otig endpeves BepeMdoets opyés:
-1 EviAeideio Ieopetpia amoterel «toMTIGHIKO oryafO» Kot



-TEPLEYEL TOOEVTIKO SLVOUIKO, TOV pmopel va amelevfepwbel e KATUAANAO TPOYPOUUATIONO Kol GUVAKOAOLON
dwackario.

AOY® TOL TEPLOPIGUEVOL YDPOV, Ba Yivel avapopd 6Ta mePlEYOUEVA TV doPdpmV Kepolainv (Yopic AemTopépeleg
oe 0,1t apopd v Ewdwkmq Awdoktikq mov 0o amotelécovv avrtikeipevo peEAMOVTIKGOV Onpooievoewv). ITo
ovykekpipéva, (o) Ba yiver chvtoun mapovsioon g 1otopikng e£EMENG Tov ToALTIopoD e emikevtpo T [eopetpia,
tov «Evkdeideion mharsiovn yo ™ Tewpetpion kot evog amdd amodetkvoopévon yapaktnpiopol e Eviieideiog
T'eopetpiog kot (f) O Bryovv to TpdTo PéEPOG TOL Epyou «Ilepl emmédwV 160pPOTLOV» TOL Apydn ©¢ TANGIoV
Yo TNV TPAOT d1eVKPivon ToL POAOL TV aSlOUATOV 6TV avamTuén pag Bempiag ot Baon «toapadoydvy», o poAOgG
™G HETPNOTG YEMUETPIKAOV HeyeBdV (Tov dnpovpyel «mAaicto» dlokpitd omd ekeivo tov Evkdeidn), n «oAiayn
TAOLGI0V» OV TPOKVTTEL ad TN «UabNUATKd voplpomomuévy agloroinon «opydv g dvoikney oty avrtiue-
TOTIOT YEOUETPIKOV TPOPANUAT®OV Kot 0 pOAOG TOL KOKAOL Kol TNG HETPNONG Tov o1 ddackario tng Evkieideiag
T'eopetpiog. Téhog, datvmdvovtal (Le ETAEKTIKEG OLEVKPLVIGELS) Ol BEPEMDOELS, SIOUKTIKEG KOl EMIGTNLOAOYIKOD
YOPAKTNPO APYEG TOV EANPOMGAV VTTOYT KATA TN SOUOPPOGCT) TOL TEPLEYOUEVOL TOV SLOPOP®Y KEPOAIWV.
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Une expérimentation sur I'apprentissage de la structure déductive en démonstration
D. Tanguay, Université du Québec a Montréal, Département de Mathématiques, Section Didactique

La thése centrale de Duval, a I'égard des difficultés rencontrées par les éleéves avec les démonstrations, est a 'effet
que ceux-ci n'en saisissent pas facilement les exigences propres parce qu'ils les appréhendent et traitent comme des
argumentations.

Poussant plus radicalement les orientations de recherche qu'il propose, j'ai congu des taches ou 1'¢léve organise les
propositions d'une démonstration géométrique dont on lui a présenté les grandes lignes, dans les cases vides d'un
schéma sagittal.

La séquence de tAches a été expérimentée au printemps 2004 & Montréal dans trois classes de 1™ secondaire (12-13
ans). Les premiéres analyses des données recueillies permettent entre autres de conclure que :

- le raisonnement déductif par enchainement d’inférences n’est pas spontanément compris des éléves, ni dans sa
structure locale, ni dans sa structure globale ;

- le passage de la compréhension de prime abord satisfaisante d’une preuve, des idées en cause, de leur articulation
dans les grandes lignes, a la production écrite de cette preuve en un raisonnement logiquement bien controlé,
constitue pour 1’¢léve un saut fondamental, et est intimement lié¢ a sa maitrise de la structure déductive ;

- le travail d'organisation mis en oeuvre dans les taches proposées peut contribuer a améliorer l'intelligence qu'a
I'¢leve des mécanismes qui régissent cette structure.

Mio Teipopatiky) d1Epevven 060V aPopd 6TV EKPAONon TS amay®YIKNG dopng 6Ty amodIln

D. Tanguay, Université du Québec a Montréal, Département de Mathématiques, Section Didactique,
tanguay.denis@uqam.ca

H xevipwr 6¢om tov Duval, oyetikd pe 11 duokorieg mov cuvavtovy ot padntég 6cov apopd Tig amodeiEels, etvor
0T, oTNV TPAYUATIKOTNTA Ogv GLAAOUBAVOLY €VUKOAN TIC WBaitepeg OMOUTNOES TV omodeifev 00Tl TIC
avtilappdvovron kot g eneEepydlovion cav exiyepnuatoloyies.

QOdvtag mepatépw e€mi 10 PLLOCTOCTIKOTEPO TIG KATEVOVVGEIS £PEVVAG TOL TPOTEIVEL, GYESIAGA dPACTNPLOTITESG
OOV TAPOLGIALOVTOL OTO HaONTA Ol YeviKEG KOTeELOVLVGES P0G YEOUETPIKNG ATOJEIENG KOl OTN GLVEXEW TOL
{nreiton va opyavdGEeL TIG TPOTAGELS TNG AmOOEIENG OTIC KEVEG BEcEIS evOg dloypappatog pe BEAN [mov deiyvouy v
nopeia g omodeéng].

O1 dpaoctnplotteg avtég depguvnOniay mepapatikd tov Avolén tov 2004 cto Mdvipeod og Tpio TUAHATO TNG
TPOTGS TAENS TG devtepoPdbinog ekmaidevong (Ladntég 12-13 e1dv). Ot TpdTEG AVOAIGEIS TOV OESOUEVOV TOV
cLAAEXONKav delyvouy Ot

- M TOMKN OAAG KoL 1 OAIKY SOUN TNG OMOYOYIKNG CLAAOYIOTIKNG HEC® TNG Ol0d0YNG CLVETAY®Y®V, OgV gival
avBdpunTa KaTavonT omd TOVg LobNTES.

- T0 TEPAGLO OO 0L KOTOVONGN OV €Ival IKOVOTOMTIKY GE TPMTI TPOGEYYIGT OGOV OPOPE Hicl OTOSEEN, TIG 10£€G
OV EUTAEKOVTOL KOl TNV dOUNGN TOVG GE YEVIKEC YPOUWES, GTNV YPOTT TOPAYMOYN OVTNG TNG AmddeEng, n omoia
ouvioTé pio Aoyikd KaAd edeyyouevn 01000y GLAAOYIGUOV, GUVIGTH Yo To uadnt) éva BepeMmdoeg GApo, Kot
ovvdéetan oTeEVA Ko o€ BAOog pe 1o Katd 1660 0 HoONTAG EAEYYXEL TNV OTOY®YIKT SO

- 1M 60VAELE OPYAVMOOTNG TOL VAOTOIEITOL GTIG TPOTEWVOLEVES dPACTNPLOTNTEG UTOPEL Vo cuUPaiiel otn Pedtioon g
KOTOVOTGNG TOVL HLobNT G€ OTL 0pOopPE TOVG UNYAVIGHOVG TTOV SIETOVV QLTI T SOL).

sk stesie she sk st ke sfe sk st ke she sk sk ske sk sk skeske sk stk sk skeokesko sk skoksksk



Awlepatikotnta kot Madnpotikd: lopadeiypata povreromoinong
. M. Tpoving, IL.T.A.E. [Tavemompiov Kprng, gtroulis@edc.uoc.gr

Ot opot dfepoTikdTTo Kot SlemoTnrovikotnta givar ovotatikd otoyeio ™m¢ HMawayoywkng Emotiung. Ta
TEPLEYOLEVA TOV DETIKOV KOl TOV 0vOPpOTICTIKOV EXIGTNUDV PHETOTAAGHEVO G€ SIOGAEYT KOTAOTAON, AVAAOYO LE TN
Bobpida kot v Taén ekmaidevong oty onoia ameLOHVOVTUL, GVYKPOTOVV TO EUTELPIKO TNG TEPLEYOLEVO.

E&GArov o dwopecorafntikog porog e Madaywywng Heta&d TV EMOTNUOV KoLl TOV OVOTTUCCOUEVOL avOpmdTon
opeikel va eivor SIEMOTNHOVIKOS TPOKELUEVOD VO GUUBAAAEL 6T dNOVPYID. OAOKANPOUEVOV ATOU®V.

Awypovikd 1 Today®YIK] OKEYN TOVIGE TNV OVAYKN TNG OLETMIOTNHOVIKNG KOAMEPYEWNS TOV OTOU®OV Yo TNV
TVELUOTIKY] TOLG OAoKANp@on. Etot amd v kadokayobia g kKhaowkng apyadmtog, tépace 6to homo universalis
mg Avayévvnong, €QTocE OTO «Td TAVTO d10 KATL Kot KATL 010 To TAVTO» TOL APOTIGHOD KOl PTAVOVTIOS OTN
LETAVEMTEPIKY €mOYN HOC {ntel vo HopP®dGEL TOAVTAELPO TO. GTOMO Yoo vo. {GOVV OTNV TOALGUVOETN Kot
TOADTAOKN ETOYN| LOGC.

‘E&oya moudaywywkd mvevpata émwg ot Ntiodn, Movtescdpt, Ntekpodd,Dpevé k.d.emelepydomnkay Bewpntikd Kot
epdpuocav otV  TPAEN CULCTNUOTO OYOYNAS OTNPYHEVA  OTIG OpxEg TG OWOeloTIKOTNTOG KOl NG
SEMOTNUOVIKOTNTOG.

Ta AvoduTikd TPOYPALINTO TOV EAAVIKOD EKTOISEVTIKOD GLOTHUOTOS, G OAN TN OLAPKELD TOV E€IKOGTOD OLDVA,
oLVTAYONKOV HE TN AOYIKH TOL OKOONUOICHOD TOL EMOIMKEL TN LOVO-EMICTNLOVIKT OVAALOT] KOl S00CKOAID TV
QVTIKEWWEVOV TOL 001 YOOV OTIV LOPP®GCT] LOVOSIICTATOV ATOU®V.

Eivar mapriyopo Ot ,0tnVv apyf TOL €1KOGTOV TPAOTOL oldva ,to YIIEII® mpoywpei otn Oeopobétmon Eviaiov
AwBepatikov IMiousiov Tpoypappatog Znovddv AEIIIIE pe okomd va avadeibel ™ onpocio g dobspotikdTnTog
Yo T HOPO®OT TOV LaONTOV.

ITpovopiaxkdg yodpog yio v avémtuén tov AETITIE etvon o MaOnpotikd.

Ymv elonynon pov 0o Topovclicwm TECOEPO  SUPOPETIKE Topadeiypato (LOVTEAD) OLEMGTNHOVIKNAG Kot
SoBepaTikng mpoc€yyiong g ddacKariog Twv MabnuatiKdv 6To dNUoTIKO GYOAElD.
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AVVOTOTNTEG KOL CLUTEPLPOPE TOV padnTav t™g T’ 14Eng o€ oyfon pe Ta kprLTijpLo
EKTIPNONG Kol ELEYYOV TOV peYED0VE TOV OTOTEAEGUATOV TOV TPASE®Y

I'. Xahemaxn, Extoadevtikoc A’BaOog Exnaidevong, Metantuyokd Atmiopo Awoktikng Madnpotikdyv,
gchalepaki@hotmail.com

H mopayoyn kot gprion kpirnpiov ektipnong kol eAEyyov Tov oAyopifpmv Tov Te66apmv aplBunTIK®V TPa&eny
ouvioTd Wlaitepa OEEAUN SpacTnPOTNTO. 6T0 TAGiGlo TNg pafdnocwkng ddikaciag, cOUE®VO HE EPEVVEC
SdaxTKoy mEpleyouévon. QoT060, 0 POLOG TOVG AyVOEITOL KATA £VO LEYAAO HEPOG, TOGO OO TOVG EKTOUOEVTIKOVG,
600 Kot omd 0 Avarvtikd Tpodypappe. Me Baon Tig SWOMIGTOOELG AVTEG TPUYLUATOTOWCAUE SOUKTIKY TapERPacn
oe pabntég 17 Anpotikod, TPOKEWEVOL va dlepeuvndel 11 CUUTEPLPOPA KOl Ol SUVATOTNTEG TOVG OE GXECT LE Ta
KPUINpoL EKTIUMOTNG Kol EAEYYOV TOV OAYOPIOI®V TOV TEGGAP®Y UpBUNTIKOV TPAEEDV Kol CUYKEKPLLEVO GE GYEOT
LE T KPLTAPLOL EKTIUNONG KOl EAEYYOL TOL HEYEDOVG TV amoTEAEGUATOV TV TPA&emv. o v enitevén tov 16100
oKOToV, 800NKE €POTNUATOAGYIO OTOVG MOONTEG GTOVG OMOIOVG EQUPUOCTNKE 1 O0OKTIKY TopEUPacn, evd
eAEYyOnKe Kot opdda EAEYYOL OV amoTEAOVVTAY Ao LaONTEG GAADV TUNUdTOV TG XT° Tdénc. Ta aroteléouata tng
£PELVOG KATASEIKVOOUY OPEVOC TO UEYAAO EALEWULA GE O,TL 0QOPA TN XPNOT KPLtnpiwv eXTIUNOoNS Kot EAEYYOV Omd
pantég mov dev Exouv dexBel SOUKTIKY TOPEUPACN KOL OPETEPOV TN GNUOVTIKY PEATI®OON TOV pLobNTdV OV £ytvav
OEKTEG TNG OPYOUVAOUEVIG SIOOKTIKNG TapEUPOoNC.
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